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Module at a Glance

Did the attack on Pearl 
Harbor unify America?
Supporting Question 1

Supporting Question 2

Supporting Question 3

What did people 
say about American 
involvement in 
the war?

How did Americans 
reconcile their 
misgivings about 
going to war?

What did African-
Americans say about 
US involvement in 
the war?

Historical Sources

Historical Sources

Historical Sources

A. “Man on the Street”, New York, 
New York, December 8, 1941.
B. “Dear Mr. President”, New 
York, New York, January or 
February 1942.
C. “Man on the Street”, Austin, 
Texas, December 9, 1941

A. “Dear Mr. President”, Texas, 
January 1942.
B. “Dear Mr. President”, 
Minneapolis, Minnesota, 
January 1942.

A. “Man on the Street”Nashville, 
Tennessee, December 1941.
B. “Dear Mr. President”, New 
York, New York, January 1942.

Summative Performance Task: Argumentative Essay

Did the attack on Pearl Harbor unify America? The answer is more complex than one may imagine at 
fi rst blush. When students have completed this lesson, they will have created, explained, and defended 
coherent and evidence-based arguments for the multi-layered ways in which Americans thought about 
US involvement in WWII in the immediate aft ermath of the attack on Pearl Harbor.

Compelling Question

Formative Performance Task I

Formative Performance Task II

Formative Performance Task III

Summarize reactions that 
everyday Americans had to 
the attack on Pearl Harbor.

Use relevant evidence 
to describe how people 
justifi ed American 
involvement in the war, 
despite their misgivings. 

Make a claim with relevant 
evidence that explains the 
diff erent ways that African 
Americans thought about 
the war.

High School Argumentative Essay
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Overview
This module integrates skills from the Common Core History/Social Studies 9-12 reading and writing standards and the C3 
Framework.  It draws upon historical sources from the Library of Congress and culminates in an argumentative essay. The 
instructional ideas in this module follow the Literacy Design Collaborative task-based approach.  By completing this module, 
students will build their social studies content knowledge as well as their reading, writing, and inquiry skills.

This document includes information to support teachers as they implement the instruction on reactions to Pearl Harbor. The full 
instructional module should take 120-150 minutes. The guidance within this document is general in form, but includes compelling 
and supporting questions to initiate and sustain inquiry, background information, specifi c information from historical sources, 
tools to support document analysis, approaches to assessment, and relevant Common Core standards and C3 Framework 
indicators. The instructional sequence in this module includes three parts.
 • Compelling Question / Background
 • Three supporting Questions and Formative Performance Tasks
 • Summative Performance Task
The sources for this lesson are from the Library of Congress American Memory collection Aft er the Day of Infamy - http://memory.
loc.gov/ammem/afcphhtml/afcphhome.html. The excerpt below from website describes the collection.

Also see http://www.loc.gov/rr/program/journey/pearlharbor-transcript.html for additional information on the project. 

While some of the interviews are excerpted and inserted into this lesson plan for convenience and accessibility, the collection 
has a lot more to off er. Each interview is well-ordered, easy to navigate, is available in the original audio, and also includes a text 
transcript. Teachers are encouraged to let students use this invaluable collection to pose their own questions and to engage in 
historical inquiry. This lesson will provide ways that teachers can help students do this using the C3 Framework. 

The compelling question for this module calls on students to conduct an inquiry in the tradition of social history, where 
students are examining the activities of people who are sometimes overlooked in social studies. To open the activity, teachers 
might guide students to understand why this question is important and what historians have argued about the topic.  The 
C3 Framework calls on students to examine compelling questions in just such a way (D1.1 and D1.2). When examining why the 
question is important, students might discuss how political action in a democracy is connected to public opinion. Teachers 
might even engage students in revisiting the question or even lead students to construct a question similar to this one.

The Compelling Question
Some of this information might be shared with students depending on students’ prior knowledge and the teacher’s 
approach to introducing inquiry. In this lesson, the compelling question has been stipulated for students. Teachers 
may want to work with students to develop their own related compelling question. 

On December 8th, 1941 (the day aft er the Japanese attack on Pearl Harbor), Alan Lomax, then ‘assistant 
in charge’ of the Archive of American Folk Song, sent a telegram to fi eldworkers in ten diff erent localities 
across the United States, asking them to collect ‘man-on-the-street’ reactions of ordinary Americans to 
the bombing of Pearl Harbor and the subsequent declaration of war by the United States. A second series 
of interviews, called ‘Dear Mr. President,’ was recorded in January and February 1942. Both collections are 
included in this presentation. They feature a wide diversity of opinion concerning the war and other social 
and political issues of the day, such as racial prejudice and labor disputes. The result is a portrait of everyday 
life in America as the United States entered World War II.
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The question of how people responded to Pearl Harbor is not as simple as it may seem at fi rst. Students will quickly fi nd that 
the men and women “on the street” were practically unanimous in support of a declaration of war. But other questions linger. 
How long did people expect the war to take? Why did people think Japan took such a risk in attacking the United States? Who 
was to blame for what was sure to be a bloody confl ict? What was the larger meaning of the war? This lesson focuses on the 
supporting questions listed at the introductory table, but students may be encouraged to pose their own questions as they 
approach these fascinating interviews.

Teachers should also help students understand how the reactions of Americans to Pearl Harbor shaped the political events 
that followed, recognizing that such events (including Roosevelt’s December 8th speech and Congress’ declaration of war) 
did not occur in a vacuum. In terms of understanding what experts have said about the question, teachers might introduce 
students to the arguments of Adam J. Berinsky, who suggested in his book In Time of War: Understanding American Public 
Opinion from World War II to Iraq that public opinion did not drastically shift  with the bombing of Pearl Harbor. He called the 
notion that the Japanese attack awoke a sleeping giant a myth and argued that public support for an intervention had been 
building in 1940 and 1941. Berinsky’s work is an example of how experts have both valued the question of American’s reaction 
and an example of how one historian has responded to the question. 

Aft er completing the Formative Performance Tasks described below, students should construct an argument in response to 
the compelling question. How did Americans react to the attack on Pearl Harbor? The answer is more complex than one may 
imagine at fi rst blush. When students have completed this lesson, they will have created, explained, and defended coherent 
and evidence-based arguments for the multi-layered ways in which Americans thought about US involvement in WWII.

The activities in this inquiry will provide students with an opportunity to practice close reading and practice writing an 
argumentative essay using evidence. Teachers should be strategic in picking specifi c skills to emphasize from the Common 
Core. For example, in this lesson students might practice the reading history standard six, which is focused on comparing 
“the point of view of two or more authors for how they treat the same or similar topics, including which details they include 
and emphasize in their respective accounts” (RH.6.9-10). This works well given that the interviews included are all focused 
on the same general topic.

This module is designed with inquiry in mind and closely aligns with the C3 Framework. The inquiry includes compelling 
and supporting questions, which align with Dimension 1, and guidance is included below for how to support students 
as they engage the questions. Students will analyze historical content, providing an opportunity for a close connection 
with Dimensions 2 and 3. Special attention should be given to students’ analysis of the sources, as aligned with indicator 
D3.2 on evaluating the credibility of sources and D3.3 on drawing out evidence from those sources. As a culminating 
activity, students will write an argumentative essay as emphasized in Dimension 4 (D4.1), which calls on students to 
“construct arguments using precise and knowledgeable claims, with evidence from multiple sources, while acknowledging 
counterclaims and evidentiary weaknesses.”

Common Core and C3 Framework connections

Supporting Questions and Formative Performance Tasks
Once the topic and compelling question have been introduced, teachers can guide students through an examination of the 
three supporting questions and the completion of the related formative assessment tasks. This work will involve document 
analysis and identifi cation of evidence that will be useful in making claims. Students will need scaff olds to support their 
work. The Tools for Historical Thinking Toolkit (Appendix A) include a number of diff erent scaff olds that might used to 
support students. 
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Supporting Question and Formative Performance Task #1 

“A day that will live in Infamy” – Franklin D. Roosevelt, December 8, 1941
“I am afraid we have awakened a sleeping giant” – attributed to Japanese Admiral Isoroku Yamamoto
“Nothing is over until we decide it is! Was it over when the Germans bombed Pearl Harbor? Hell, no” – John Belushi

The reactions of people to big events are an important part of history. But, as the quotes above illustrate, the line between 
history and culture is thin. When students study Pearl Harbor they’ll likely read the words of leaders such as Roosevelt. 
When they watch movies they’ll hear Yamamoto and Bluto’s dramatize (and fi ctionalize) our memory of Pearl Harbor.  The 
net eff ect is that students see the past as a place occupied just by famous people. With this supporting question, students 
are given an opportunity to hear from everyday people about the dramatic and tragic events of December 7. 

This supporting question is focused on the students trying to understand how everyday 
Americans tried to make sense out of the events at Pearl Harbor. The formative performance 
task is for students to summarize reactions everyday Americans had to the attacks on Pearl 
Harbor.  The idea here is for students to remain open-minded and just begin the process of 
reading interview transcripts (or listening to the audio). The seven interviews connected to the 
fi rst supporting question are all quite brief. They will give students glimpses of the emotions 
people were feelings in the hours and days aft er the attack on Pearl Harbor. Students’ analytical 
work should be at the summary level. The Library of Congress Primary Source Analysis tool 
provides appropriate support for students to summarize the opinions and reactions they are 
reading.  Once all of the sources are summarized, teachers might want to have students look 
for themes across the summaries. 

Teachers will note that it is common for interviewees to attribute the attack to plans or pressure on Japan by Adolph Hitler 
(e.g. Question 1, Source C). This is not accurate, for Japan was acting quite independently of Germany in planning the Pearl 
Harbor attack. Rather, Japanese military planners were convinced—likely erroneously—that their anticipated invasions 
of British holdings in the Pacifi c would draw the United States into the war; they therefore thought it necessary to cripple 
US naval strength before it could damage them. This is a good opportunity for teachers to discuss with students one of 
the common misconceptions of primary source material, namely, that primary sources present necessarily more factual 
information that secondary sources, simply because they are closer to the event. If students are to explore this collection 
independently, they should be armed with a critical eye toward factual content.

What did people say about American involvement in the war?

Library of Congress primary 
source analysis tool
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In the months and years lead up to the attack on Pearl Harbor, isolationism was an 
important feature of U.S. foreign policy. Presidents Coolidge, Harding, and Hoover 
steered a mostly isolationist path as presidents, and Franklin Roosevelt’s policies 
were only marginally more internationalist. President Roosevelt’s Lead Lease program 
was his most outwardly international policy prior to the war, and it incurred stiff  
opposition in the halls of Congress. The U.S. House of Representatives debate on the 
Lead Lease Act in February of 1941 was fi erce and the vote much closer than Roosevelt 
would have liked. Charles Lindbergh was an outspoken opponent of Lend Lease and 
in many ways the public face of U.S. isolationism. 

The politics of Lead Lease made for strange company with conservatives oft en fi nding 
themselves on the same side as liberals and even communists. One of the best 
examples of this strange pairing was the political activism of labor unions and their 
supporters. Most organized labor interests initially opposed American entry into the 
war along with Lindbergh’s America First Committee. Aft er the German invasion of 
the Soviet Union in June of 1941, labor opposition began to crumble.  One notable 
exception was representative Jeannette Rankin from Montana, who as a pacifi st, cast 
the only no vote on the declaration of war resolution in the House. 

This supporting question is focused on how Americans reconciled their misgivings 
about going to war. The formative performance task is for students to describe 
how Americans justifi ed American involvement in the war despite their misgivings.  
Students may learn about American isolationism from the history textbook, but 
they might not get a good impression of what fed into it. The Aft er the Day of Infamy 
collection is a great opportunity for students to discover that a particular movement 
or historical occurrence may be the result of various motivations, some quite diff erent 
than others. This aligns well with C3 indicator D2.His.4.9-12, “Analyze complex and 
interacting factors that infl uenced the perspectives of people during diff erent 
historical eras.” In these interviews, students will meet a politician who mistrusted the 
President’s more aggressive stance toward the Axis powers, a Christian pacifi st who 
carefully explains his continued opposition to the war, and a college student whose 
stance is still somewhat vague. Students may be encouraged to scour the collection 
for more voices that speak to the unsettling question of the US involvement in the 
war. A possible extension is for students to complete is their own “Dear Mr. President” 
letter explaining what their opinion about American involvement in the war might 
have been—both before and aft er Pearl Harbor.

How did American reconcile their misgivings about going to war?

Supporting Question and Formative Performance Task #2

Included in the Aft er the Day 
of Infamy collection is song 
from Pete Seeger titled “Dr. 
Mr. Roosevelt.”

The song was written 
by Seeger along Millard 
Lampell, Lee Hays, and 
Woody Guthrie, all founding 
members of the group the 
Alamanac Singers.

The highly politicized folk 
group recorded protest 
songs in opposition to 
American entry in the war 
in late 1940, but shift ed their 
position in support aft er 
German invaded the Soviet 
Union and were reinforced 
when Japan bombed Pearl 
Harbor.

Seeger’s recording is 
available here - 
http://memory.loc.gov/
service/afc/afc1942003/sr11/
sr11asl.mp3 
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What did African-Americans say about US involvement in the war?

World War II represented a watershed moment for African Americans. Asked to carry their load in a measure equal to whites, 
many African Americans took the occasion as an opportunity to refl ect on the racial inequalities that were a regular part of life 
in the United States. African American reactions to the war were foreshadowed by reactions to the 1940 Selective Training and 
Service Act where high profi le African Americans responded in very diff erent ways (e.g. Dizzy Gillespie’s blunt negative reaction 
compared to Joe Lewis’ supportive response). African American press also refl ected the complexity of black reactions to Pearl 
Harbor. The Pittsburgh Courier, Americans most widely read black newspaper, refl ected these complexities with their Double 
V campaign that called for “Democracy, At Home, and Abroad,” Many African American’s picked up this theme declaring their 
support for the defeat of totalitarianism abroad and inequality at home. 

This supporting question is focused on what African Americans said about U.S. involvement in the war. The formative 
performance task is for students to make a claim with evidence that explains the diff erent ways that African Americans thought 
about the war. The interviewers in the Aft er the Day of Infamy project were careful to include a diverse array of voices in the 
project, including interviews with students at Fisk University in Tennessee. Students should note that while blacks tended to 
share the patriotic enthusiasm for war against Japan—like other Americans, blacks had their share of diverse opinions. Among 
these was a consistent concern for civil rights in society and in the armed forces. Interviewees oft en used democracy as a guide 
for thinking about what Americans should fi ght for, and two of the six interviewees described fascism as the enemy. Fascism 
was described as something embodied abroad by Japan and Germany, and by Jim Crow at home. Teachers should support 
students as they examine the complexities of African American responses. Student work on this task should help them develop 
the skill described in C3 indicator D2.His.4.9-12, which calls on students to “analyze complex and interacting factors that 
infl uence the perspective of people during diff erent historical eras.”

Supporting Question and Formative Performance Task #3

Summative Performance Task
In this task, students will write an essay (or produce an alternative product) answering the compelling question – Did the attack on 
Pearl Harbor unify America? By this point in the inquiry, students have examined many historical sources. They have responded 
to three supporting questions, and should have lots of information that can be used as evidence in their essay. The summative 
performance task requires students to take a stand on the question, but also allows for multiple interpretations. 

Scoring Rubric for 
Argumentative Essay

The following criteria 
and rubric can be used 

to determine the quality 
of students’ work.
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Supporting Question 1 - Source A

“Man-on-the-Street”, New York, New York, 
December 8, 1941

-Cut B1-

Frank Tatrey: My name is Frank Tatrey and I do clerical work. I listened to President Roosevelt’s speech and I am 
behind him a hundred percent. I felt it was a very good speech and a few chosen words that hit the mark. I am a 
hundred percent for President Roosevelt. Can I keep talking?

Interviewer: Yeah?

Frank Tatrey: I think the time has come when we should all get behind our country. Aft er all, we are all Americans 
and we should all be united against these dictator countries who are trying to invade our country and spoil our way 
of living. We are all Americans and I once more say, I am a hundred percent for President Roosevelt’s speech.

-Cut B2-

Carl Nimkow: My name is Carl Nimkow. I came to this country three years ago from Germany. Today, when I heard 
the president’s speech and I saw the United States enter this war, I was fully in favor of this declaration and I think 
that the United States’ entry in this war will bring to a sooner close this great tragedy and will have a very benefi cial 
eff ect to the future state of the world.

-Cut B3-

Albert Hemsing: My name is Albert Hemsing. I’m a student. Well, reactions to the crisis and to the president’s speech 
are varied on our campus. There’s been small discussion groups forming all day, people cutting their class to talk 
over the events. I’ve hardly had time to think just what everything means. We’ve been so busy here in the student 
council planning what our part can be, how we can best use our special skills in the national eff ort. I think that the 
most important behavior pattern for us should be to keep calm, to remember what we’re fi ghting for. And while we’re 
fi ghting Japan to remember that perhaps behind Japan there’s Hitler and, since I’m a student of economics, perhaps 
behind Hitler there is an economic system which aft er the battles are won will present the real battle.

For more information about these sources including the transcript, see http://hdl.loc.gov/loc.afc/afc1941004.sr06 

MP3 fi le can be found at http://memory.loc.gov/service/afc/afc1941004/sr06/sr06bsl.mp3
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Supporting Question 1 - Source B

“Dear Mr. President”, New York, New York, 
January or February 1942

-Cut A1- 

Man born in Philadelphia: - Yeah. Mr. President, I was born in Philadelphia, outside of Philadelphia. My mother was 
born in Canadian French. My father was from the yellow tribe, Indian, the American Indian. And I’m glad and happy to 
say that I am an American amongst our fellow brothers. We all are brothers. Let us remain brothers, don’t care what 
creed are you or what color or who you are or where you come from. We all are American and let’s fi ght for American 
and our brothers that is outside. Let’s die American. If we have to go on the battlefi eld, let’s die American. Our 
foremothers and fathers died and we must do the same to keep our freedom and liberty and our own brothers must 
worship any religion that ???. Thank you, Mr. President.

-Cut A2-

Charles Alexander: Mr. President, I’m Charles Alexander of 772 St. Nicholas Avenue, New York City, the colored 
neighborhoods, Harlem. I just like to express a few points about the present situation. I was born in Jamaica, British 
West Indies, and served a year and a half in the Canadian forces, but my duties mostly confi ned to guard duty. I 
have been employed with the National Electric Type Company in New York City. That is, making printing plates. The 
war has aff ected our industry in respect of metals. You see, we’ll be short of metals on account of the war, copper 
especially, lead, tin foil which we use in our business and already quite a few of our men are out of work since, say 
two weeks before Christmas.

Well, as far as I’m concerned I think I’ll be able to do something besides electric typing in case I get laid off . Of course, 
I wouldn’t like to get laid off , but I’m handy with tools and can do pipe fi tting all that ???. I’ll try to fi nd something else 
to do. And of course, if the inevitable comes, that is I have to go, although I’m over the age, why I’d be glad to serve 
the United States of America.

For more information about these sources including the transcript, see http://hdl.loc.gov/loc.afc/afc1942003.sr17 

MP3 fi le can be found at  http://memory.loc.gov/service/afc/afc1942003/sr17/sr17asl.mp3 
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Supporting Question 1 - Source C

“Man-on-the-Street”, Austin, Texas, 
December 9, 1941

John Henry Faulk: Well, Mrs. Whittaker what do you think about the Japanese attack on Hawaii Sunday?

Mrs. Whittaker: Well, it’s nothing more than what to be expected. In other words, it’s inevitable. And I think 
they have, that they have made themselves liable for us to be thrown into war. And I’m glad to say that I have 
one son in the army and that he’s patriotic enough, and I have that Christian spirit in me to give our son for the 
cause and I’m glad I did it, that my husband and I have done it.

John Henry Faulk: Well, do you think Japan was in any way justifi ed in attacking the United States?

Mrs. Whittaker: Well, I think to this extent, I think that they were infl uenced by Hitler in every way, which it 
worked out that way in the end. And that is my opinion of it. And they are -- Hitler knew that they wouldn’t 
attack Moscow this winter because they had good [???] over there. Just go over to Japan, you go over and 
start war with the United States and then they will declare war. And by doing so, by damned then we’ll get 
the whole world involved. And that’s what I wanted. And so I have come now at the climax of it all, I’ve got the 
whole world involved in war. And that’s what he intended in the fi rst and he’s now climaxed it all by getting us 
all mixed up.

John Henry Faulk: I wouldn’t be surprised if that’s not --

Mrs. Whittaker: Oh, that’s true.

John Henry Faulk: Well, what do you think about our chances against Japan?

Mrs. Whittaker: Well, we have our pretty strong navy out there and if we can defend our Pacifi c Coast and our 
islands and our sovereigns that we have out, I think that we have right now a pretty good chance to defend 
ourselves right in the beginning before the great onset should take place, which we should avert right now.

For more information about these sources including the transcript, see http://hdl.loc.gov/loc.afc/afc1941004.sr12 

MP3 fi le can be found at  http://memory.loc.gov/service/afc/afc1941004/sr12/sr12bsl.mp3 
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Supporting Question 2 - Source A

Texas Senator: Mr. Roosevelt, this is indeed a rare opportunity and one that will be long cherished by me I assure 
you. For me, a humble servant of the people of Texas, who brings greetings and to address you the chief of these 
United States.

My people came to Texas, Mr. Roosevelt, while the land was yet a wilderness. We fought the savage Indians to 
subdue, and subdue him. We fought and bled at the Alamo and we fought back the ??? Santa Anna at the Battle of 
San Jacinto. We Texans, Mr. Roosevelt, know what it is to fi ght for our liberties. And we will always, I assure you sir, 
be willing and more than ready to fi ght for our liberties.

I have a confession to make Mr. Roosevelt. I, six months ago, was an isolationist. I questioned the wisdom of your 
policies. I had an idea that you were attempting to lead us into war. I say that with shame [mattling (?)] my brow. 
For the day Mr. Roosevelt that Pearl Harbor met the treachery of the Nazi and of the Italian, I realized sir that you, 
you were the man for the job. You realized, I am convinced, how near attack the United States was and the grave 
danger that faced the citizenry of these great United States. And so Mr. Roosevelt, let me tender you my apologies 
and assure you sir today that we are behind you and I am behind you one hundred percent in this war eff ort. We, as 
Americans and Texans, have all been aroused Mr. Roosevelt in this hour. Whatever the sacrifi ce may be, call on us. I 
assure you sir as a lover of liberty as one who knows what it is to fi ght for his liberty as a red-blooded Texan sir and 
that we the people of Texas will make that sacrifi ce.

Oh sir, if you could see the youth aff ected as they shoulder their guns and go marching away to unknown battlefi elds 
with the smile on their lips and defi ant [security (?)] in their eyes, it would make your heart beat quicker sir just as it 
makes my heart beat quicker. And I want you to know today, Mr. Roosevelt that we people of Texas are behind you 
and we’re behind those boys that are out there on the battlefi elds of Europe and of Asia, and we know we have a 
battle to win sir and I believe we will win by the help of God and of Americans and Texan soldiers.

I hope that everything goes well sir with you there in Washington. I wish you peace and a long life. Thank you.

“Dear Mr. President”, Granbury, Austin, Hood 
County, and Fletcher County, Texas, January or 

February 1942

For more information about these sources including the transcript, see http://hdl.loc.gov/loc.afc/afc1942003.sr33 

MP3 fi le can be found at http://memory.loc.gov/service/afc/afc1942003/sr33/sr33bsl.mp3 
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Supporting Question 2 - Source B

-Cut A1-

Leland B. Saturn: Dear Mr. President, my name is Leland B. Saturn and my address, 2019 South Seventh Street, 
Minneapolis, Minnesota. By reason of my personal and religious conviction I am a conscientious objector to any 
and all forms of war and to all preparations pertaining thereto. This conviction doesn’t stem from a starry-eyed 
idealism, not from the assumption that man is inherently good, not from the so-called over-simplifi cation of the 
problem of evil, not from motives of appeasement, not from a will to national isolationism, not from thinking which 
refuses to face facts of evil which are inimical to the best in our American way of life. My conviction is rooted in the 
knowledge that there is a very practical higher way of living and dealing with men, individually and collectively. It 
works ultimately whether the other side is willing to adopt the same approach or not. It begins at the revelation of 
the character of God found in Christ. For me the life and teachings of Jesus supply my only standard for faith and 
actions and it is my conviction that his way cannot be reconciled with the way of war whether off ensive or defensive. 
One is a negation of the other. I believe that war is the greatest crime which can be committed against humanity. A 
method of dealing with the problem of international evil in which nothing is gained and all is lost. War settles only 
the question of military might. The wrongs which it purports to alleviate remain and have grown a thousand fold 
when the war is over. As a conscientious objector I believe the greatest service I can off er my country is not that 
of a circumstance-motivated life but a Christ-motivated life. The greatest disservice I can off er my country is the 
repudiation of this higher way. I know that Christ’s way of redeeming love, though practiced ever so faulteringly, 
individually or collectively, is all for good and gain. I am led by him on this way. I cannot walk otherwise.

-Cut A3-

Bruce Butchard: Mr. President, my name is Bruce Brutchard and I am a student of electrical engineering at the 
University of Minnesota. I’m one of those who felt strong non-interventionist sentiments in the days when the 
confl ict was confi ned to the continent of Europe and was not, it seems to me, an ignorance of the interdependence 
of nations nor our reliance upon supplies reaching us from the Far East that I felt these sentiments, it was rather 
that I felt that with the sacrifi ce that would have to be met anyhow if confl ict were entered into by our nation that 
with this sacrifi ce, it would be possible for our nation to become somewhat self-suff icient. The reason I felt that 
our nation could be self-suff icient is that I have an unalterable faith in the ingenuity of our unhampered and free-
thinking American scientists to devise means that would suff ice at least for the period in which our nation should 
have to, shall we say, isolate itself from the world confl ict. I felt that the ingenuity would suff ice during that period 
to devise means whereby we could become self-suff icient at least for the period of sacrifi ce, for the period of world 
confl ict, and that the small sacrifi ces that would be made during this period would be much smaller than those 
sacrifi ces which would undoubtedly come about as a result of our entering the European confl ict.

“Dear Mr. President”, 
Minneapolis, Minnesota, 
January or February 1942

For more information about these sources including the transcript, see http://hdl.loc.gov/loc.afc/afc1942003.sr61 

MP3 fi le can be found at http://memory.loc.gov/service/afc/afc1942003/sr61/sr61bsl.mp3 
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Supporting Question 3 - Source A

-Cut A1-

Interviewer: There is some confusion and some hysteria following the fi rst impact of the war news here. Full 
realization of what war means has yet to come. Negro opinion has been varied and a great amount of concern 
has been expressed over the Negroes place in the defense. But now that the country needs all of its citizens 
and Negroes are anxious to take their place in a democratic eff ort to defend democracy. We have here some 
national citizens to express their reactions to the fi rst war news. The fi rst person you will hear is the Reverend 
W. J. Faulkner, Congregational minister and president of the national branch of the National Association for the 
Advancement of Colored People.

Reverend W. J. Faulkner: This sudden and unfortunate attack of the Japanese on our country has revealed 
in stark outline a tragic attitude of unpreparedness and selfi sh indiff erence on our part to the real dangers 
confronting our nation and our democratic way of life. Too long have we been divided at home. For we have been 
dissipating our vast strength and straining our national unity through labor confl icts and class bickerings. And in 
practices of stupid and costly racial discriminations, our enemies have conspired to destroy us.
I earnestly hope that at last we have become struck wide awake to the real threats to our national safety at home 
and abroad. And that we will be galvanized into eff ective action by uniting all of our people and resources on a 
basis of equality into one invincible army of patriots who will work for the triumph of Christian democracy and 
brotherhood throughout the world.

-Cut A2-

Interviewer: The next person you will hear speak is Miss Fadie France, native of Denver, Colorado, YWCA 
secretary in Nashville.

Fadie France: Japan’s aggression was an expected act. We must take into consideration, the Japanese ruthless 
aggression towards China throughout the past four years. One can see the fact that Japan is an aggressive 
nation. However, this particular act was not entirely of Japanese making. This war situation [disc skips] had to 
reach a head soon the United States [disc skips] was bound to enter this war. Just what the fuse was [disc skips] 
supposed to be was the only uncertain factor.

Rather than Japan’s aggression I would say, Japan’s obedience to instigated commands by the Axis powers. 
As some of the others who are not active participants or witnesses of the last world war, the actual horror or 
seriousness of combat has not dawned on me of yet. Just a mild excitement that naturally comes with mass 
action, the usual response of an individual to group psychology. Because of this follows my reaction to Japan. 
Being just another of the uninformed masses I have a feeling of resentment toward Japan for her treacherous, 
sly attack on the United States, words and thoughts put into my mouth by radio news commentators and writers 

“Man-on-the-Street”, 
Nashville, Tennessee, 

December 1941
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For more information about these sources including the transcript, see http://hdl.loc.gov/loc.afc/afc1941004.sr05 

MP3 fi le can be found at http://memory.loc.gov/service/afc/afc1941004/sr05/sr05asl.mp3 

of newspaper articles. Yet an actual hatred for Japan herself does not exist within me. She is the tool of stronger 
powers. My resentment is defi nitely directed toward them. I impatiently await the fi nish of Japan so that the Axis 
powers, the motivating factors for this recent aggression, can be stopped in their murderous attempts to thwart 
the cause of democracy and liberty. Their greedy attempts to rule the world only ??? of our country.

My faith and belief in superiority of the United States is childlike in its entirety. Even though the treatment of 
minority groups has been and is still unfair, my loyalty to my country is unlimited and unbounded.

-Cut B3-

Interviewer: The next expression is that of Roger Camfi eld, graduate student in the Department of Social Sciences 
at Fisk University [???].

Roger Camfi eld: Imagine seventy million people on an island the size of New Jersey which is poor in natural 
resources to boot. Imagine those people having to expand to live but fi nding themselves unable to expand because 
all available territories controlled by nations who intend to maintain their power and control. War was inevitable 
under the circumstances and how it came was dramatic, but the fact that it came was expected. No blame in this 
matter can be, with good conscience, squarely placed.

The present Japanese-American war is the one aspect of the culmination of capitalistic expansion and 
centralization of control. Which expansion has been characterized by internal strife and war for whatever widening 
spheres until now in this war it is completely covered the world.

Of course, as all people of the world are doing, I as other Negroes, will fi ght without knowing the aims they are 
fi ghting for or the results that will be obtained.

-Cut B4-

Interviewer: The next person to speak is W. C. Curry, FSA Fellow from Newport News, Virginia.

W. C. Curry: The Japanese attack on the United States and the imminent threat of Italian and German aggression 
is a direct result of the appeasement policies towards these countries since 1934. The naval defeat Sunday and the 
unpreparedness of the United States is mainly due to the pro-fascist forces within this country. This is the gravest 
period in our country’s history. One of the gravest dangers at this time is not from abroad, but lies in those fascist-
minded forces within. Courage, vigilance, and dogged determination to win should be our slogan.
The Negro as in every other crisis in our country’s history will [honorably (?)] distinguish himself in the defense of 
these United States, his country. And will also equally share in the better world which the ultimate victory will bring.
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Supporting Question 3 - Source B

-Cut A1-

David Helfeld: Yes, I think I . . . Well speaking from the viewpoint of a City College student it’s very obvious how the 
war has aff ected us. This term sixty-one percent of the students enrolled as tech men, only thirty-nine percent in the 
various courses in liberal arts and science college. Obviously, our society is tending toward a technocracy and very 
obviously those boys who are twenty will either have to give up their studies or hurry them up. It seems to me that 
the degree is going to be cheapened. And within two and a half years you’re going to get the same diploma that took 
you four years to get in the previous times. And it seems to me that these students in this college are responding very 
fi nely to the war eff ort, the college’s war eff ort and the total war eff ort of the country. [Interviewer speaks soft ly in the 
background] Well, what do you want me to say?

    David Helfeld: Dear Mr. President, my name is David Helfeld. I live 3604 31st Avenue, Long Island City. I happen to 
have the honor to be the president of the student council, College of the City of New York. I’m only nineteen now and 
I have a year before I graduate. Before I become twenty, I intend to join the army. But there’s just one thought I’d like 
to get across to you. It’s a feeling which horrifi es all the boys at our college. And that is Negro discrimination in the 
army and in the navy. It seems to me to be an example, a very horrible example, of fascism within democracy.
When we here at the college hear that there are Negro, that there are Negro, purely Negro regiments and that 
Negroes are only allowed to do slop duty on the battle ships of our navy. It makes us feel very bad. We here realize 
that there are three wars to be fought. The physical war against the fascist nations -- Germany, Italy, and Japan, 
and the war from within against anti-Semitism, Jim Crow, and factors of that nature. We feel that as long as we have 
fascism at home it is rather futile to fi ght it on the outside if we are not at the same time fi ghting it from within. I 
thank you for listening. [long pause] Besides the two wars I’ve just mentioned I feel that there is a third war, a very 
important one, namely the war to make a proper peace. Peace which will do away with all wars in the future.

-Cut A2-

    Charles Atlas: My dear Mr. President, my name is Charles Atlas and I reside at 930 DeCalve Avenue in Brooklyn. 
I was born in Canada and I’ve been a resident of the United States for the past twelve years. The message I wish 
to convey is one that has been called to my attention by numerous friends of mine who are at present active 
members of the United States Armed Services. Many of these fellows have obtained furlough only to fi nd that 
fi nancial diff iculties have prevented them from visiting their friends and the people they love. I therefore deem it 
quite important that all members of the Armed Forces of the United States should be granted free communication 
and free traveling during furloughs. Furthermore, as an adjunct to this, I believe they should be given free mailing 
privileges to keep in communications with one’s home and friends, will heighten the morale of every member of the 
Armed Services. Thank you.

For more information about these sources including the transcript, see http://hdl.loc.gov/loc.afc/afc1942003.sr14 

MP3 fi le can be found at http://memory.loc.gov/service/afc/afc1942003/sr14/sr14asl.mp3 

“Dear Mr. President”, New York, New 
York, January or February 1942
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Tools for Historical Thinking - Appendix A

To successfully complete these modules, students must think like a historian, but that does not always come easily to students.  
Several resources exist that can support students as they analyze documents and develop their ability to think historically. While 
this is not an exhaustive list, consider using the following as you implement these modules.

In “What Does it Mean to Think Historically?” Andrews and Burke (2007) outline what they call the Five C’s of Historical Thinking: 
Change over Time, Context, Causality, Contingency, and Complexity. The goal of the Five C’s is to give students and teachers 
a glimpse into how historians think.  Furthermore, Andrews and Burke (2007) provide examples of how these Five C’s might be 
implemented in authentic and meaningful ways in modern classrooms.
 (http://www.historians.org/perspectives/issues/2007/0701/0701tea2.cfm)

Library of Congress: Provides teacher and student tools both for general analysis and the analysis of specifi c types of sources 
(e.g. photographs and prints, maps, sound recordings). Also provides guidance for teachers on how to use primary sources in the 
classroom. (http://www.loc.gov/teachers/usingprimarysources)

National Archives - Docs Teach: Similar to the Library of Congress, provides suggestions for integrating primary sources into the 
classroom along with tools to help students analyze specifi c types of sources. (http://docsteach.org)

SCIM-C: Provides a structure for interpreting historical sources that asks students to Summarize, Contextualize, Infer, Monitor, and 
Corroborate and demonstrates the SCIM-C process with three example sources. (http://www.historicalinquiry.com/)

DBQ-Project: Provides a process for students to read and analyze sources as they prepare to write an essay answering a document-
based question.  The DBQ Project has curriculum for both middle school and high school students but could be adapted for other 
levels as well. (http://www.dbqproject.com)

Historical Thinking Project: The historical thinking project provides tools for analyzing primary sources and discusses six historical 
thinking concepts: historical signifi cance, cause & consequence, historical perspective-taking, continuity and change, the use of 
primary source evidence, and the ethical dimension of history. (http://historicalthinking.ca)

In addition, there is a wealth of books written with the idea of using historical inquiry with students, using primary sources to teach 
history.  These are defi nitely worth a look:

Brophy, J., & VanSledright, B.A. (1997). Teaching and learning history in elementary schools.  New York, NY:
Teachers College.

Levstik, L. S. & Barton, K. C. (2011). Doing history: Investigating with children in elementary and middle 
schools. New York, NY: Routledge. 

Seixas, P. & Morton, T. (2013). The big six historical thinking concepts. Scarborough, ON: Nelson Education. 

Wineburg, S., Martin, D., & Monte-Sano, C. (2011).  Reading like a historian: Teaching literacy in middle and 
high school history classrooms. New York, NY: Teachers College. 


