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Agenda	–	Big	Picture	

Day	1:	GeNng	Familiar	with	the	C3	Framework	
and	the	Inquiry	Design	Model	

Day	2:	Building	Inquiries	



Agenda	–	Day	1	

The	C3	Framework		
	

	Literacy	connecQons	
	
Introducing	the	Inquiry	Design	Model	(IDM)	
	
IDM	Part	1:		QuesQons	
	

	QuesQon	FormulaQon	Technique	
	
IDM	Part	2:		Tasks	
	
IDM	Part	3:		Disciplinary	Sources	(with	break)	
	
AddiQonal	resources	from	C3	Teachers,	NCLE,	and	NCSS	
	
Debrief	and	ReflecQon	



The	C3	Framework	



Conceptual Foundations 



Putting Inquiry Out Front 



Inquiry Arc 
 
•  Dimension 1:  Developing Questions 

and Planning Inquiries 
 
•  Dimension 2:  Applying Disciplinary 

Tools and Concepts (Civics, Economics, 
Geography, and History) 

 
•  Dimension 3:  Evaluating Sources and 

Using Evidence  
 
•  Dimension 4:  Communicating 

Conclusions and Taking Informed 
Action W
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Disciplinary	Literacies		
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•  QuesQoning	
•  SelecQng	sources	
•  Gathering	informaQon	from	

sources	
•  EvaluaQng	sources	
•  Making	claims	
•  Using	evidence	
•  ConstrucQng	arguments	and	

explanaQons	

•  AdapQng	arguments	and	
explanaQons	

•  PresenQng	arguments	and	
explanaQons	

•  CriQquing	arguments	and	
explanaQons	

•  Analyzing	social	problems	
•  Assessing	opQons	for	acQon	
•  Taking	informed	acQon	
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•  Using	deliberaQve	processes	
•  ParQcipaQng	in	school	

seNngs	
•  Following	rules	
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qu

iry
	

Di
sc
ip
lin

ar
y	

•  Classifying	historical	sources	
•  Determining	the	purpose	of	

an	historical	source		
•  Analyzing	cause	and	effect	in	

history	

•  Making	economic	decisions	
•  Using	economic	data	
•  IdenQfying	prices	in	a	market	

•  Reasoning	spaQally	
•  ConstrucQng	maps	
•  Using	geographic	data	
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•  The	Civic	Arc	of	the	C3.	
•  Civil	and	democraQc	discourse	within	a	diverse	and	
collaboraQve	context.	
– e.g.,	Individually	and	with	others,	students	will…	
– e.g.,	D2.Civ.9.9-12.	Use	appropriate	delibera=ve	
processes	in	mul=ple	se?ngs.		

•  Taking	Informed	AcQon	

Civic	Engagement	



Next Steps 

•  Foundation for new standards 
•  Companion to existing state standards 
•  Recalibrate Relationship with Literacy 
•  Professional Learning (In-service and pre-service) 

framed by an Instructional Arc 
•  Curriculum and Instruction 
•  Assessment reform 
•  To explain to policy makers: “What is social 

studies and how does it contribute to the 3 C’s?” 
 
 

What can the C3 do for you? 



C3	InstrucQonal	Shias	

1.  Craa	quesQons	that	maber.	
2.  Create	and	maintain	a	learning	environment	to	

support	inquiry.	
3.  Integrate	content	and	skills	meaningfully	(reconcile	

the	breadth/depth	debate).	
4.  Become	explicit	(clear)	about	disciplinary	literacy	

outcomes	and	pracQces.	
5.  Get	serious	about	civic	life/take	informed	acQon.			

hbp://www.c3teachers.org/c3shias/	
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monarchs Ferdinand and Isabella to compete with Portugal in the 
race for direct access to spices and to continue the expansion of 
Christianity; the expansion of the Ottoman Empire that disrupted 
old trade routes and lessened the direct access of Western Euro-
peans to silk, spices, and other Asian products; improvements in 
ship designs, including the adoption of new kinds of sails; and the 
development of the printing press, which allowed works by earlier 
geographers and travelers to be cheap and accessible to ship captains 
and merchants. Other factors also played a role, because no single 
cause led to Columbus’s voyages. 

Example of complex effects: Complex effects of the voyages of 
Columbus include all the developments that resulted from them, 
which have influenced nearly every aspect of today’s globalized 
world.

Example of unexpected effects: The voyages of Columbus resulted 
in the widespread exchange of animals, plants, human popula-
tions, and diseases across the Atlantic in both directions, including 
corn, wheat, potatoes, tomatoes, coffee, cows, horses, turkeys, 
measles, and smallpox. Many results of the Columbian Exchange 
were unexpected effects, and some of the exchange was completely 
unintentional, such as the movement of invasive plant species that 
became pests.

Change and Continuity: The study of the past shows that some ele-
ments remained continuous or steady, while others changed. Thinking 
about change and continuity requires us to compare different points in 
time—either two points in time from the past with each other, or one 
from the past with the present. Sometimes the factors that change and 
those that stay the same are surprising or hidden. Change may bring 
progress, but it can also result in decline. 

Example: The advent of electricity and household technology 
brought major changes to family life in the United States, but there 
were continuities as well. Doing laundry was much easier and less 
physically strenuous with washing machines, but laundry remained 
a household task that was almost always done by women, and the 
amount of clothing most people owned increased, so that the time 
taken to do laundry did not decrease significantly. 

Choice: A decision made between two or more possibilities or alter-
natives.

Example: People make choices every day. They choose what to wear, 
what to eat, and what to do in their free time. 

Chronological sequence: A list of historical events organized 
by the time and date of their occurrence. Ordering events in time is 
important to identifying relationships between events and historical 
context, and to understanding the development of processes across 
time in order not to view events in isolation.

Example: A chronological sequence of major events in African 
American history is: the 14th Amendment, Reconstruction, Jim 
Crow laws, rise of the Ku Klux Klan, World War II, and the Mont-
gomery Bus Boycott. 

Civic virtues: Principles and traits of character that enable citizens 
to contribute to the common good by engaging in political and civil 
society.

Example: Tolerance, adherence to law, opposition to tyranny, stand-
ing up for others’ rights, and active participation in the community 
are civic virtues.

Civil society: The entire array of nongovernmental groups, associ-
ations, and institutions that citizens form and join, along with norms 
and values that underlie participation, such as cooperation, trust, and 
civility.

Example: The Parent Teachers Association in a school is part of civil 
society.

Claims and counterclaims: In the C3 Framework, claims are state-
ments of belief or opinion rooted in factual knowledge and evidence 
that result from the analysis of sources in an inquiry. Counterclaims 
are statements that challenge or respond to claims, using evidence that 
contradicts a claim.

Example: Some economists claim that central government banks 
can effectively control economic growth by injecting capital into 
financial markets through buying and selling in bond markets. A 
counterclaim suggests that such interventions prevent capital mar-
kets from functioning properly and thus slow economic growth. 

Climate change: Long-term significant variations in average weather 
conditions on Earth, particularly in temperatures and precipitation, 
that are caused by either natural or human induced processes. 

Example: Alterations in the physical dynamics of Earth’s atmo-
sphere that affect the climate may result from natural phenomena, 
such as extensive volcanic eruptions, or human practices, such as 
burning fossil fuels. 

Climate variability: Changes over time in patterns of weather and 
climate either globally or in a specific region of the world.

Example: Precipitation and temperature may change for varying 
times, resulting in dry and wet periods that influence the timing of 
planting and harvesting of food crops in specific regions affected.

Collective action: Activities undertaken by a group of people with a 
shared interest in promoting or encouraging change or progress on an 
issue about which members of the group agree. 

Example: The Tea Party movement began as a collective action 
to limit government expenditures and taxes, and to oppose the 
expansion of the role of the federal government in areas such as 
health care.

Communication network: A pattern of links among points and 
pathways along which the movement and exchange of information 
takes place. 

Example: Cell phone towers are located at sites chosen to facilitate 
the movement and reception of signals within areas served by the 
system. 

Comparative advantage: The ability to produce at a lower oppor-
tunity cost than another producer.

Example: A producer with a comparative advantage in the produc-
tion of wheat may have to give up less corn to produce wheat than 
other producers.

Compelling question: Compelling questions address problems and 
issues found in and across the academic disciplines that make up social 
studies. They require students to apply disciplinary concepts and to 
construct arguments and interpretations. Compelling questions often 
emerge from the interests of students and their curiosity about how 
things work, but they are also grounded in curriculum and content 
with which students might have little experience.

Example: Was the American Revolution revolutionary?

Glossary • 97
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Two	types	of	inquiry	quesQons	

Source: The materials from human and natural activities that can be 
studied and analyzed. Sources can be written, visual, oral, or material. 
Historians often also use the terms accounts and documents to refer to 
sources. 

Example: The sources that can be used to study the powered flight 
experiments of Orville and Wilbur Wright in North Carolina in 
December of 1903 include Orville Wright’s diary, a telegram sent by 
the Wright brothers to their father immediately after the flight, Vir-
ginia and Ohio newspaper articles on the flight, and a letter written 
by Orville three weeks after the flight.

Spatial: Pertains to space and spatial relationships on Earth’s surface.
Example: The scale, organization, and uses of spaces on Earth vary. 
A neighborhood occupies and uses a small space in a nation’s entire 
collection of settlements. 

Spatial connection: Contact over space resulting in flows of ideas, 
information, people, or products among places. 

Example: People in many parts of the world are linked together 
by communications technology moving information over vast 
distances in a short time via cell phones, the Internet, and radio and 
television transmissions. 

Spatial diffusion: The spread over space and through time of natural 
phenomena, people, ideas, technology, languages, innovations, and 
products. 

Example: Infectious diseases may spread in human populations 
through direct contact with infected persons, food, or insects, or 
through airborne and waterborne methods. Use of the automobile 
spread throughout the United States and many other parts of the 
world during the 20th century as people adopted it for daily trans-
portation. Numerous languages and religions spread to different 
world regions during past land and water explorations by members 
of different national groups. 

Spatial distribution: The spread and arrangement of physical and 
human phenomena on Earth’s surface. 

Example: A large number of service stations, restaurants, and hotels 
are found along interstate highways in the United States. Extensive 
wheat and corn farming areas may be developed in locations with 
good soils and sparse population.

Spatial pattern: Objects and phenomena on Earth’s surface are 
often arranged in lines, areas, or clusters of points that are related to 
the locations and placements of other phenomena. These arrangements 
may occur in an orderly and observable manner.

Example: Productive agriculture is likely to occur where soils are 
fertile and sufficient water is available. In such cases, the spatial pat-
tern displayed in productive agriculture is connected to the spatial 
patterns of soil fertility and water supplies.

Specialization: The production of a single good or service or a lim-
ited number of goods and services in order to increase productivity.

Example: Elementary educators, pediatricians, nurse practitioners, 
electricians, plumbers, patent lawyers, and economics professors all 
specialize in the production of a particular good or service. 

Spending: The expenditure by people of some or all of their income 
to purchase goods and services.

Example: All people spend some of their income on goods and 
services, such as food, clothing, housing, insurance, transportation, 
appliances, and entertainment.

Suburbs: Suburbs are less intensively developed areas than central 
cities. They contain residential developments that may be an outlying 
part of a city or a separate community located within commuting 
distance of a central city. 

Example: Suburbs are located adjacent to cities in many regions of 
the world. Transportation technology, especially railways and the 
automobile, helped to extend suburbs ever farther out from central 
cities. Over time, many centers for goods and services have been 
located in rapidly growing suburbs. 

Supply: The quantity of a good or service that producers are willing 
and able to sell at all possible prices during a certain time period. 
Generally, producers are willing to produce and sell more of a product 
at higher prices than they are at lower prices.

Example: An automobile repair shop is willing to produce more 
brake repairs and oil changes at a higher price than at a lower price. 
If the owner receives a higher price for each brake repair, she can 
stay open an hour later and pay mechanics to do the work. At the 
lower price for brake repair, she is unwilling to provide additional 
brake repair service by doing so.

Supporting question: Supporting questions are intended to 
contribute knowledge and insights to the inquiry behind a compelling 
question. Supporting questions focus on descriptions, definitions, and 
processes about which there is general agreement within the social 
studies disciplines, which will assist students to construct explanations 
that advance claims of understanding in response.

Example: What were the regulations imposed on the colonists 
under the Townsend Acts?

System of government: The combination of all the branches of 
government (legislative, executive, and judicial), other important 
political institutions, and the customs, laws, and rules that are the basis 
for the government of a society.

Example: Although not mentioned in the Constitution, political 
parties are now part of the U.S. system of government.

Technical: A technical explanation is one that describes the mechan-
ics of an activity or process. 

Example: A description of the geographic term plate tectonics would 
require a technical explanation. 

Technological disaster: An event that results from the failure of 
a human built system and is destructive to human life, property, and 
community well-being. 

Example: The April 1986 nuclear incident at Chernobyl in Ukraine 
resulted in nuclear contamination in varying intensities over large 
areas of Earth’s surface. This event caused numerous human deaths 
and many long-term, life-threatening illnesses. 

Technological hazard: A risk situation resulting from human activ-
ity that may cause harm to humans and ecosystems. The construction 
and use of some technologies may pose serious threats to the well-be-
ing of humans and ecosystems. 

Example: Energy production involves technologies that include 
nuclear power and the extensive extraction of energy resources 
such as coal, petroleum, and natural gas. The physical plants and 
processes involved in energy production pose risks of industrial 
accidents and pollution that may cause harmful effects on ecosys-
tems and human settlements.
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Constructing Compelling Questions

The construction of compelling questions should  
include the following Indicators, which are detailed  

in the suggested K-12 Pathway for College, Career,  
and Civic Readiness in Table 5. 

TABLE 5:  Suggested K-12 Pathway for College, Career, and Civic Readiness  
Dimension 1, Constructing Compelling Questions

BY THE END OF GRADE 2* BY THE END OF GRADE 5* BY THE END OF GRADE 8 BY THE END OF GRADE 12

INDIVIDUALLY AND WITH OTHERS, STUDENTS CONSTRUCT COMPELLING QUESTIONS, AND …

D1.1.K-2. Explain why the 
compelling question is im-
portant to the student.

D1.1.3-5. Explain why compel-
ling questions are important 
to others (e.g., peers, adults). 

D1.1.6-8. Explain how a ques-
tion represents key ideas in 
the field. 

D1.1.9-12. Explain how a ques-
tion reflects an enduring issue 
in the field.

D1.2.K-2. Identify disciplinary 
ideas associated with a com-
pelling question.

D1.2.3-5. Identify disciplinary 
concepts and ideas associat-
ed with a compelling question 
that are open to different 
interpretations. 

D1.2.6-8. Explain points of 
agreement experts have 
about interpretations and ap-
plications of disciplinary con-
cepts and ideas associated 
with a compelling question. 

D1.2.9-12. Explain points of 
agreement and disagreement 
experts have about inter-
pretations and applications 
of disciplinary concepts and 
ideas associated with a com-
pelling question.

* Students, particularly before middle school, will need considerable guidance and support from adults to construct questions that are suitable for 
inquiry.

followed in the past?” Supporting questions, then,  
help guide the development of an inquiry into a  
compelling question.

The development of compelling and supporting ques-
tions is a sophisticated intellectual activity. Students, 
particularly before middle school, will need consid-
erable guidance and support from adults to construct 
questions that are suitable for inquiry. Beginning in 
grade 6, students should be able to take increasing 

responsibility for their learning so that by grade 12 
they are able to construct questions and plan inquiries 
more independently. 

Questions are just the starting point for an inquiry. 
To develop an inquiry, students will also determine 
the data sources needed to help answer compelling 
and supporting questions. The five indicators in 
Dimension 1 describe the questioning and planning 
skills needed to initiate inquiry. 

CENTRAL to a rich social studies experience  
is the capability for developing questions that 
CAN FRAME AND ADVANCE AN INQUIRY.  
Those questions come in two forms: compelling 
and supporting questions.  
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Constructing Supporting Questions

The construction of supporting questions includes 
the following Indicators, which are detailed in the 

suggested K-12 Pathway for College, Career, and Civic 
Readiness in Table 6.

TABLE 6:  Suggested K-12 Pathway for College, Career, and Civic Readiness 
Dimension 1, Constructing Supporting Questions

BY THE END OF GRADE 2* BY THE END OF GRADE 5* BY THE END OF GRADE 8 BY THE END OF GRADE 12

INDIVIDUALLY AND WITH OTHERS, STUDENTS CONSTRUCT SUPPORTING QUESTIONS, AND …

D1.3.K-2. Identify facts and 
concepts associated with a 
supporting question.

D1.3.3-5. Identify the disci-
plinary concepts and ideas 
associated with a supporting 
question that are open to 
interpretation. 

D1.3.6-8. Explain points of 
agreement experts have 
about interpretations and ap-
plications of disciplinary con-
cepts and ideas associated 
with a supporting question.

D1.3.9-12. Explain points of 
agreement and disagreement 
experts have about inter-
pretations and applications 
of disciplinary concepts and 
ideas associated with a sup-
porting question. 

D1.4.K-2. Make connec-
tions between supporting 
questions and compelling 
questions.

D1.4.3-5. Explain how 
supporting questions help 
answer compelling questions 
in an inquiry.

D1.4.6-8. Explain how the rela-
tionship between supporting 
questions and compel-
ling questions is mutually 
reinforcing.

D1.4.9-12. Explain how 
supporting questions con- 
tribute to an inquiry and how, 
through engaging source 
work, new compelling and 
supporting questions emerge. 

*  Students, particularly before middle school, will need considerable guidance and support from adults to construct questions that are suitable for 
inquiry.

Determining Helpful Sources

The third set of Indicators for Dimension 1 is detailed 
in the suggested K-12 Pathway for College, Career,  
and Civic Readiness in Table 7: Determine the kinds 
of sources that will be helpful in answering compelling 

and supporting questions, taking into consideration 
the multiple points of view represented in an argu-
ment, the structure of an explanation, the types of 
sources available, and the potential uses of the sources.

TABLE 7:  Suggested K-12 Pathway for College, Career, and Civic Readiness 
Dimension 1, Determining Helpful Sources

BY THE END OF GRADE 2 BY THE END OF GRADE 5 BY THE END OF GRADE 8 BY THE END OF GRADE 12

INDIVIDUALLY AND WITH OTHERS, STUDENTS …

D1.5.K-2. Determine the kinds 
of sources that will be helpful 
in answering compelling and 
supporting questions.

D1.5.3-5. Determine the kinds 
of sources that will be helpful 
in answering compelling 
and supporting questions, 
taking into consideration the 
different opinions people 
have about how to answer the 
questions.

D1.5.6-8. Determine the kinds 
of sources that will be helpful 
in answering compelling and 
supporting questions, taking 
into consideration multiple 
points of views represented in 
the sources.

D1.5.9-12. Determine the kinds 
of sources that will be helpful 
in answering compelling and 
supporting questions, taking 
into consideration multiple 
points of view represented 
in the sources, the types of 
sources available, and the 
potential uses of the sources.
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The	nature	of	compelling	quesQons	

Relevant	or	kid	friendly	
Rigorous	or	intellectually	meaty	
	



Relevant	quesQons		

Reflects	a	quality	or	condiQon	that	we	know	children	
care	about	
	
Honors	and	respects	children’s	intellectual	efforts	



Rigorous	quesQons		

Reflects	an	enduring	issue,	concern,	or	debate	in	the	
field	

Demands	the	use	of	mulQple	disciplinary	
lenses	



Civics:  
What is the 
line between 
liberty and 
responsibility?

History:  
When did 
Americans  
gain their 
liberty?

Geography:  
How does liberty 
change from 
place to place?

Economics: 
Does more 
liberty mean 
more prosperity?

WHAT DOES LIBERTY LOOK LIKE?
COMPELLING QUESTIONS THROUGH DISCIPLINARY LENSES 
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Task	I:	What	makes	these	compelling	
quesQons?	

What	is	the	line	
between	liberty	and	
responsibility?		
	
How	does	liberty	
change	from	place	to	
place?	
	
When	did	Americans	
gain	liberty?	
	
Does	more	liberty	
mean	more	
prosperity?		

Civics:  
What is the 
line between 
liberty and 
responsibility?

History:  
When did 
Americans  
gain their 
liberty?

Geography:  
How does liberty 
change from 
place to place?

Economics: 
Does more 
liberty mean 
more prosperity?

WHAT DOES LIBERTY LOOK LIKE?
COMPELLING QUESTIONS THROUGH DISCIPLINARY LENSES 
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But	there’s	more…	

Compelling	QuesQons		
	

need	

	
SupporQng	QuesQons	



Pick	Your	Metaphor	

The	relaQonship	between	Compelling	and	SupporQng	
QuesQons	is	like…	
	
•  Roof	(CQ)…Walls	(SQ)	
•  Stool	(CQ)…Legs	(SQ)	
•  Tree	(CQ)…Roots	(SQ)	

you	get	the	picture	



The	nature	of	supporQng	quesQons	

•  Support	and	extend	the	Compelling	QuesQon	
•  Represent	the	disciplinary	knowledge	
•  Reflect	the	sources	
•  Inspire	formaQve	assessments	
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Dimension	2:	
Applying	Disciplinary	Tools	and	Concepts	

Civic	
Par?cipa?on	&	
Delibera?on	

	

Economic	
Decision	
Marking	

	

Geographic	
Reasoning	

	

Historical	
Thinking	

	



CIVICS 

IN A CONSTITUTIONAL DEMOCRACY, productive civic 
engagement requires knowledge of the history, principles, and 
foundations of our American democracy, and the ability to participate 
in civic and democratic processes. People demonstrate civic engagement 
when they address public problems individually and collaboratively 
and when they maintain, strengthen, and improve communities and 
societies. Thus, civics is, in part, the study of how people participate in 
governing society. 

Because government is a means for addressing common or public 
problems, the political system established by the U.S. Constitution is an 
important subject of study within civics. Civics requires other knowledge 
too; students should also learn about state and local governments; 
markets; courts and legal systems; civil society; other nations’ systems 
and practices; international institutions; and the techniques available to 
citizens for preserving and changing a society. 

Civics is not limited to the study of politics and society; it also 
encompasses participation in classrooms and schools, neighborhoods, 
groups, and organizations. Not all participation is beneficial. This 
framework makes frequent reference to civic virtues and principles 
that guide participation and to the norm of deliberation (which means 
discussing issues and making choices and judgments with information 
and evidence, civility and respect, and concern for fair procedures). 
What defines civic virtue, which democratic principles apply in given 
situations, and when discussions are deliberative are not easy questions, 
but they are topics for inquiry and reflection. In civics, students learn 
to contribute appropriately to public processes and discussions of real 
issues. Their contributions to public discussions may take many forms, 
ranging from personal testimony to abstract arguments. They will also 
learn civic practices such as voting, volunteering, jury service, and 
joining with others to improve society. Civics enables students not only 
to study how others participate, but also to practice participating and 
taking informed action themselves. 
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TABLE 9:  Suggested K-12 Pathway for College, Career, and Civic Readiness 
Dimension 2, Civic and Political Institutions

BY THE END OF GRADE 2 BY THE END OF GRADE 5 BY THE END OF GRADE 8 BY THE END OF GRADE 12

INDIVIDUALLY AND WITH OTHERS, STUDENTS…

D2.Civ.1.K-2. Describe roles 
and responsibilities of people 
in authority.

D2.Civ.1.3-5. Distinguish 
the responsibilities and pow-
ers of government officials at 
various levels and branches of 
government and in different 
times and places. 

D2.Civ.1.6-8. Distinguish 
the powers and responsi-
bilities of citizens, political 
parties, interest groups, and 
the media in a variety of 
governmental and nongov-
ernmental contexts.

D2.Civ.1.9-12. Distinguish 
the powers and responsibili-
ties of local, state, tribal, na-
tional, and international civic 
and political institutions.

D2.Civ.2.K-2. Explain how 
all people, not just official 
leaders, play important roles 
in a community.

D2.Civ.2.3-5. Explain how a 
democracy relies on people’s 
responsible participation, and 
draw implications for how 
individuals should participate.

D2.Civ.2.6-8. Explain spe-
cific roles played by citizens 
(such as voters, jurors, taxpay-
ers, members of the armed 
forces, petitioners, protesters, 
and office-holders). 

D2.Civ.2.9-12. Analyze the 
role of citizens in the U.S. po-
litical system, with attention 
to various theories of democ-
racy, changes in Americans’ 
participation over time, and 
alternative models from other 
countries, past and present.

D2.Civ.3.K-2. Explain the 
need for and purposes of 
rules in various settings inside 
and outside of school.

D2.Civ.3.3-5. Examine the 
origins and purposes of rules, 
laws, and key U.S. constitu-
tional provisions.

D2.Civ.3.6-8. Examine the 
origins, purposes, and impact 
of constitutions, laws, treaties, 
and international agreements.

D2.Civ.3.9-12. Analyze 
the impact of constitutions, 
laws, treaties, and interna-
tional agreements on the 
maintenance of national and 
international order.

D2.Civ.4.K-2. 

Begins in grades 3–5

D2.Civ.4.3-5. Explain how 
groups of people make rules 
to create responsibilities and 
protect freedoms.

D2.Civ.4.6-8. Explain the 
powers and limits of the three 
branches of government, 
public officials, and bureau-
cracies at different levels in 
the United States and in other 
countries.

D2.Civ.4.9-12. Explain how 
the U.S. Constitution estab-
lishes a system of government 
that has powers, responsi-
bilities, and limits that have 
changed over time and that 
are still contested.

D2.Civ.5.K-2. Explain what 
governments are and some of 
their functions. 

D2.Civ.5.3-5. Explain the 
origins, functions, and struc-
ture of different systems of 
government, including those 
created by the U.S. and state 
constitutions.

D2.Civ.5.6-8. Explain the or-
igins, functions, and structure 
of government with reference 
to the U.S. Constitution, state 
constitutions, and selected 
other systems of government.

D2.Civ.5.9-12. Evaluate cit-
izens’ and institutions’ effec-
tiveness in addressing social 
and political problems at the 
local, state, tribal, national, 
and/or international level.

D2.Civ.6.K-2. Describe 
how communities work to 
accomplish common tasks, 
establish responsibilities, and 
fulfill roles of authority.

D2.Civ.6.3-5. Describe 
ways in which people benefit 
from and are challenged by 
working together, including 
through government, work-
places, voluntary organiza-
tions, and families.

D2.Civ.6.6-8. Describe the 
roles of political, civil, and 
economic organizations in 
shaping people’s lives. 

D2.Civ.6.9-12. Critique 
relationships among gov-
ernments, civil societies, and 
economic markets.

Civic and Political Institutions

In order to act responsibly and effectively, citizens 
must understand the important institutions of their 
society and the principles that these institutions are 
intended to reflect. That requires mastery of a body of 
knowledge about law, politics, and government.

Indicators of Dimension 2—Civic and Political 
Institutions—are detailed in the suggested K-12 
Pathway for College, Career, and Civic Readiness in 
Table 9.
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ECONOMICS

EFFECTIVE ECONOMIC DECISION  ma k i ng requires 
that students have a keen understanding of the ways in which 
individuals, businesses, governments, and societies make decisions 
to allocate human capital, physical capital, and natural resources 
among alternative uses. This economic reasoning process involves the 
consideration of costs and benefits with the ultimate goal of making 
decisions that will enable individuals and societies to be as well off as 
possible. The study of economics provides students with the concepts 
and tools necessary for an economic way of thinking and helps students 
understand the interaction of buyers and sellers in markets, workings of 
the national economy, and interactions within the global marketplace. 

Economics is grounded in knowledge about how people choose to use 
resources. Economic understanding helps individuals, businesses, 
governments, and societies choose what resources to devote to work, 
to school, and to leisure; how many dollars to spend, and how many to 
save; and how to make informed decisions in a wide variety of contexts. 
Economic reasoning and skillful use of economic tools draw upon 
a strong base of knowledge about human capital, land, investments, 
money, income and production, taxes, and government expenditures. 
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Economic Decision Making

People make decisions about how to use scarce 
resources to maximize the well-being of individu-
als and society. Economic decision making involves 
setting goals and identifying the resources available 
to achieve those goals. Alternative ways to use the 
resources are investigated in terms of their advantages 
and disadvantages. Since most choices involve a little 
more of one thing and a little less of something else, 
economic decision making includes weighing the 

additional benefit of an action against the additional 
cost. Investigating the incentives that motivate people 
is an essential part of analyzing economic decision 
making. 

Indicators of Dimension 2—Economic Decision 
Making—are detailed in the suggested K-12 Pathway  
for College, Career, and Civic Readiness in Table 12.

TABLE 12:  Suggested K-12 Pathway for College, Career, and Civic Readiness 
Dimension 2, Economic Decision Making

BY THE END OF GRADE 2 BY THE END OF GRADE 5 BY THE END OF GRADE 8 BY THE END OF GRADE 12

INDIVIDUALLY AND WITH OTHERS, STUDENTS…

D2.Eco.1.K-2. Explain how 
scarcity necessitates decision 
making. 

D2.Eco.1.3-5. Compare the 
benefits and costs of individu-
al choices. 

D2.Eco.1.6-8. Explain how 
economic decisions affect 
the well-being of individuals, 
businesses, and society.

D2.Eco.1.9-12. Analyze how 
incentives influence choices 
that may result in policies with 
a range of costs and benefits 
for different groups. 

D2.Eco.2.K-2. Identify the 
benefits and costs of making 
various personal decisions.

D2.Eco.2.3-5. Identify pos-
itive and negative incentives 
that influence the decisions 
people make.

D2.Eco.2.6-8. Evaluate 
alternative approaches or 
solutions to current economic 
issues in terms of benefits and 
costs for different groups and 
society as a whole.

D2.Eco.2.9-12. Use margin-
al benefits and marginal costs 
to construct an argument for 
or against an approach or 
solution to an economic issue.
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Change, Continuity, and Context 

At its heart, chronological reasoning requires un-
derstanding processes of change and continuity over 
time, which means assessing similarities and differ-
ences between historical periods and between the past 
and present. It also involves coming to understand 
how a change in one area of life relates to a change in 
other areas, thus bringing together political, eco-
nomic, intellectual, social, cultural, and other factors. 
Understanding the interrelation of patterns of change 

requires evaluating the context within which events 
unfolded in order not to view events in isolation, and 
to be able to assess the significance of specific individ-
uals, groups, and developments.nts.

Indicators of Dimension 2—Change, Continuity and 
Context—are detailed in the suggested K-12 Pathway 
for College, Career, and Civic Readiness in Table 20.

Table 20: Suggested K-12 Pathway for College, Career, and Civic Readiness 
Dimension 2, Change, Continuity, and Context

BY THE END OF GRADE 2 BY THE END OF GRADE 5 BY THE END OF GRADE 8 BY THE END OF GRADE 12

INDIVIDUALLY AND WITH OTHERS, STUDENTS…

D2.His.1.K-2. Create a 
chronological sequence of 
multiple events.

D2.His.1.3-5. Create and 
use a chronological sequence 
of related events to compare 
developments that happened 
at the same time.

D2.His.1.6-8. Analyze 
connections among events 
and developments in broader 
historical contexts.

D2.His.1.9-12. Evaluate how 
historical events and devel-
opments were shaped by 
unique circumstances of time 
and place as well as broader 
historical contexts.

D2.His.2.K-2. Compare life 
in the past to life today.

D2.His.2.3-5. Compare 
life in specific historical time 
periods to life today.

D2.His.2.6-8. Classify 
series of historical events and 
developments as examples of 
change and/or continuity.

D2.His.2.9-12. Analyze 
change and continuity in 
historical eras.

D2.His.3.K-2. Generate 
questions about individuals 
and groups who have shaped 
a significant historical change.

D2.His.3.3-5. Generate 
questions about individuals 
and groups who have shaped 
significant historical changes 
and continuities.

D2.His.3.6-8. Use questions 
generated about individuals 
and groups to analyze why 
they, and the developments 
they shaped, are seen as 
historically significant.

D2.His.3.9-12. Use ques-
tions generated about indi-
viduals and groups to assess 
how the significance of their 
actions changes over time 
and is shaped by the historical 
context. 
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Task	II:	Concepts	and	tools	in	the	disciplines	

What	is	an	important	concept	in	ELA	or	social	studies?		
	
What	is	an	important	tool	or	way	of	thinking	in	ELA	or	
social	studies?		

Scan	the	55	indicators	in	Dimension	2	of	the	C3	Framework	
and	idenQfy	a	concepts	and	tools	that	you	think	is	
parQcularly	important	in	one	of	the	for	disciplines	that	make	
up	social	studies.		

hbp://www.socialstudies.org/c3	



Evaluating 
Sources & 
USING 
EVIDENCE
DIMENSION 3 INCLUDES  the skills students need to analyze information and 
come to conclusions in an inquiry. These skills focus on gathering and evaluating 
sources, and then developing claims and using evidence to support those claims. 

Students should use various technologies and skills 
to find information and to express their responses 
to compelling and supporting questions through 
well-reasoned explanations and evidence-based 
arguments. Through the rigorous analysis of sources 
and application of information from those sources, 
students should make the evidence-based claims that 
will form the basis for their conclusions. 

Although Dimension 3 includes a sophisticated set 
of skills, even the youngest children understand the 

need to give reasons for their ideas. As they progress 
through the grades, students learn more advanced 
approaches related to these skills. In the subsec-
tion Developing Claims and Using Evidence below, 
students generate claims and identify evidence to 
support those claims.

The specific skills described in Dimension 3 support 
the examination of content using concepts and tools 
from the social studies disciplines.

Dimension 3
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Dimension	3:	
EvaluaQng	Sources	

Gathering and Evaluating Sources

Whether students are constructing opinions, expla-
nation, or arguments, they will gather information 
from a variety of sources and evaluate the relevance 
of that information. In this section, students are 
asked to work with the sources that they gather and/
or are provided for them. It is important for students 
to use online and print sources, and they need to be 
mindful that not all sources are relevant to their task. 

They also need to understand that there are general 
Common Core literacy skills, such as identifying an 
author’s purpose, main idea, and point of view, that 
will help in evaluating the usefulness of a source.

Indicators of Dimension 3—Gathering and Evaluating 
Sources—are detailed in the suggested K-12 Pathway 
for College, Career, and Civic Readiness in Table 25.

TABLE 25: Suggested K-12 Pathway for College, Career, and Civic Readiness 
Dimension 3, Gathering and Evaluating Sources

BY THE END OF GRADE 2 BY THE END OF GRADE 5 BY THE END OF GRADE 8 BY THE END OF GRADE 12

INDIVIDUALLY AND WITH OTHERS, STUDENTS…

D3.1.K-2. Gather relevant 
information from one or two 
sources while using the origin 
and structure to guide the 
selection.

D3.1.3-5. Gather relevant 
information from multiple 
sources while using the origin, 
structure, and context to 
guide the selection.

D3.1.6-8. Gather relevant 
information from multiple 
sources while using the origin, 
authority, structure, context, 
and corroborative value of 
the sources to guide the 
selection.

D3.1.9-12. Gather relevant 
information from multiple 
sources representing a wide 
range of views while using the 
origin, authority, structure, 
context, and corroborative 
value of the sources to guide 
the selection.

D3.2.K-2. Evaluate a source 
by distinguishing between 
fact and opinion.

D3.2.3-5. Use distinctions 
among fact and opinion to 
determine the credibility of 
multiple sources.

D3.2.6-8. Evaluate the 
credibility of a source by 
determining its relevance and 
intended use.

D3.2.9-12. Evaluate the 
credibility of a source by 
examining how experts value 
the source. 
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Dimension	3:	
Using	Evidence	

Developing Claims and Using Evidence

This subsection focuses on argumentation. In con-
trast to opinions and explanations, argumentation 
involves the ability to understand the source-to-evi-
dence relationship. That relationship emphasizes the 
development of claims and counterclaims and the 
purposeful selection of evidence in support of those 
claims and counterclaims. Students will learn to 
develop claims using evidence, but their initial claims 
will often be tentative and probing. As students delve 
deeper into the available sources, they construct more 

sophisticated claims and counterclaims that draw 
on evidence from multiple sources. Whether those 
claims are implicitly or explicitly stated in student 
products, they will reflect the evidence students have 
selected from the sources they have consulted. 

Indicators of Dimension 3—Developing Claims and 
Using Evidence—are detailed in the suggested K-12 
Pathway for College, Career, and Civic Readiness in 
Table 26.

TABLE 26:  Suggested K-12 Pathway for College, Career, and Civic Readiness 
Dimension 3, Developing Claims and Using Evidence

BY THE END OF GRADE 2 BY THE END OF GRADE 5 BY THE END OF GRADE 8 BY THE END OF GRADE 12

INDIVIDUALLY AND WITH OTHERS, STUDENTS…

Begins in grades 3–5 D3.3.3-5. Identify evidence 
that draws information from 
multiple sources in response 
to compelling questions.

D3.3.6-8. Identify evidence 
that draws information from 
multiple sources to support 
claims, noting evidentiary 
limitations.

D3.3.9-12. Identify evidence 
that draws information di-
rectly and substantively from 
multiple sources to detect 
inconsistencies in evidence in 
order to revise or strengthen 
claims.

Begins in grades 3–5 D3.4.3-5. Use evidence to 
develop claims in response to 
compelling questions.

D3.4.6-8. Develop claims 
and counterclaims while 
pointing out the strengths 
and limitations of both.

D3.4.9-12. Refine claims and 
counterclaims attending to 
precision, significance, and 
knowledge conveyed through 
the claim while pointing out 
the strengths and limitations 
of both.
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Nature	of	sources		

•  What	are	sources?	
•  What	makes	a	source	disciplinary?	
•  What	is	the	relaQonship	between	sources	and	tasks?	
•  How	do	sources	support	work	with	content,	
concepts,	and	skills?		



*Page	66	-	68		
of	the	C3	Framework			



How	bad	was	the	Great	Recession?	



How	bad	was	the	Great	Recession?	



How	bad	was	the	Great	Recession?	



Task	III:	Sources	in	an	inquiry	

Describe	a	source	that	students	recently	used	in	
one	of	your	classes.	





ConstrucQng	Arguments	



ConstrucQng	Explana?ons	



Adapta?ons	of		
Arguments	and	ExplanaQons	



Taking	Informed	Ac?on	



Task IV: Taking Action	

•  Discuss	the	following:	
– When	did	you	learn	to	become	a	ciQzen?	
	
– How	is	your	school	preparing	students	for	civic	
life?		Do	students	in	social	studies	take	informed	
acQon?		Do	students	in	social	studies	pracQce	
inquiry?	


