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World History to 1500 Inquiry – (180-270 minutes) 

Which Caesar was a 
Better Leader? 

  
 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Supporting Questions – These are used to develop the inquiry 

 

Designed by Rachel Shafer & Craig Perrier 

1. How would you describe the leadership of Julius Caesar? 

2. How would you describe the leadership of Augustus Caesar? 

3. Who created better reforms and policies for Rome, Julius or Augustus Caesar? 
 

Statues of Julius Caesar (49 BCE – 44 BCE) and Gaius Octavius “Augustus” (27 BCE – 14 CE) 

(Images free to use under Creative Commons Attribution license). 

  

https://en.wikipedia.org/wiki/en:Creative_Commons
https://creativecommons.org/licenses/by-sa/3.0/deed.en
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Overview – Leadership and the Ancient Roman Empire  

 

Which Caesar was a better leader? 
VA SOL Content 

Standard 

Image  

WHI.6  The student will apply social science skills to understand ancient Rome from about 700 
B.C. (B.C.E.) to 500 A.D. (C.E.) in terms of its impact on Western civilization 

VA SOL Skills 
Standard 1 

1a – Using Information Sources, 1c – Interpreting Information,  1d – Questioning, Summarizing, POV 1e – 
Comparing & Contrasting, 1h- Using a decision making model  1j – Using Content Vocabulary 

Portrait of a 
Graduate 

Correlations 
 

Introducing the 
Question 

HOOK : Discuss leadership qualities (positive and negative) of political and non-political leaders. 
Students should describe and rank their leadership qualities.    

Image bank: Photographs of leaders from the 20th and 21st centuries. Leadership visuals. 

 Supporting Questions - These are Used to Structure and Develop the Inquiry 
 

 

 

Supporting Question 1  Supporting Question 2  Supporting Question 3  

How would you describe the 
leadership of Julius Caesar? 

 How would you describe the 
leadership of Augustus Caesar? 

 Who created better reforms and 
policies for Rome, Julius or 
Augustus Caesar? 

 

Formative 
Performance Task 

 Formative 
Performance Task 

 Formative 
Performance Task 

 

Create a T chart listing all the 
good and bad qualities of Julius 
Caesar and draw a visual 
representing each category of 
qualities.  

 Write a summary detailing their 
understanding of the leadership of 
Augustus Caesar. 

 Create a Venn Diagram comparing 
and contrasting the reforms and 
policies of Julius Caesar.  

 

Featured Sources  Featured Sources  Featured Sources  

A- Excerpt, letter of Clerick del 
Agostakos to family (48 BCE). 

B-Excerpt A Man of Unlimited 
Ambition: Julius Caesar. Plutarch 
(c.44BCE). 

C- Excerpt from The Life of Caesar 
by Suetonius (121 A.D.). 

 A-. Map of the Roman Empire in the 
time of Augustus.  

B- Coins from Roman Empire.  

  C- Cassius Dio: Dio, C.   
  Roman History, p. 234. 

 A-Ancient History – Augustus: 

http://www.ancient.eu/augustus/    

B-Ancient History – Julius Caesar: 

http://www.ancient.eu/Julius_Caes

ar/   

 

 

       

Summative  

Performance 
Task 

ARGUMENT:  Construct a written argument that addresses the compelling question (Which Caesar 
was a better leader?) using specific claims and relevant evidence from historical sources while 
acknowledging competing views.   

EXTENSION:  Students create a publicity plan supporting either or both of the Caesars. 

Taking  

Informed  
Action 

Students create a “This I believe…” statement expressing their understanding of effective leadership and 
noting what type of leader they think they are. 

http://www.fcps.edu/supt/portrait/
http://www.fcps.edu/supt/portrait/
http://www.fcps.edu/supt/portrait/
http://www.ancient.eu/augustus/
http://www.ancient.eu/Julius_Caesar/
http://www.ancient.eu/Julius_Caesar/
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 General Types of Supports  

 

 

Students should identify the leadership styles and qualities they encountered in the lesson – 
both in the staging of the inquiry and then through their exploration of the leadership of both 
Caesars. 

Taking 
Informed 
Action: UN 
Sustainable 
Development 
Goals 

Using the UN Sustainable Development Goals, students will select one of the goals they want to 
focus on.   Students create a plan on how the school community can impact positive change.  
Plans will be presented to school leadership, a club, PTA or other group for consideration and 
implementation. 

Students should identify the leadership styles and qualities they encountered in the lesson – 
both in the staging of the inquiry and then through their exploration of the leadership of both 
Caesars. 
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Optional Background Resources 
 

Websites: 

 PBS: The Roman Empire:  http://www.pbs.org/empires/romans/empire/emperors.html  
 Crash Course – Roman Empire or Republic…   

https://www.youtube.com/watch?v=oPf27gAup9U&index=10&list=PLBDA2E52FB1EF80C9  
 History Channel – Augustus:  http://www.history.com/topics/ancient-history/emperor-augustus  
 History Channel – Julius Caesar:  http://www.history.com/topics/ancient-history/julius-caesar 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

INSTRUCTIONS/PROCESS FOR INTRODUCING THE COMPELLING QUESTION: 

Teacher asks the question: “Which Caesar was a better leader?” 

Introducing the Compelling Question – The Hook  (25 minutes) 

Compelling Question Which Caesar was a better leader? 

Featured Source(s) 
Source A:  Image bank: Photographs of Political and Non-Political Leaders from the 20th and 21st 
centuries. 

Source B: Leadership Style/Type and Quality Visuals 

General Types of Supports  

http://www.pbs.org/empires/romans/empire/emperors.html
https://www.youtube.com/watch?v=oPf27gAup9U&index=10&list=PLBDA2E52FB1EF80C9
http://www.history.com/topics/ancient-history/emperor-augustus
http://www.history.com/topics/ancient-history/julius-caesar
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Teacher will ask students to analyze the rule of both Julius and Augustus Caesar. To help get students warmed up for the 

inquiry, it will be important to have them start thinking about the qualities of an effective leaders.  

Share these two quotes for students to consider and discuss with shoulder partner. 

‘If your actions inspire others to 

dream more, learn more, do more 

and become more, you are a leader.” 

John Quincy Adams 

 

“I am not afraid of an army of 

lions led by a sheep; I am afraid of 

an army of sheep led by a lion.”    

Alexander the Great 

 

“A leader is best when people barely 

know he exists, when his work is 

done, his aim fulfilled, they will say: 

we did it ourselves.” Lao Tzu 

 

 

As a class, ask students to identify leaders in their community.  Then share the following images of leaders. Using the 

leadership visuals, students will discuss their leadership qualities and styles and plot where they think the leaders rank. 

 

Introducing the Compelling Question – Featured Sources 

Featured Source 
Source A:  Image bank: Photographs of Leaders  

Source B: Leadership Style/Type and Quality Visuals 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

  

  
 

Image 2: President Nelson Mandela, 
former President of South Africa.  

http://www.britannica.com/biograph
y/Nelson-Mandela 

 

Image 1: President Barack 
Obama, 44th President of the 
United States.  

https://www.whitehouse.gov/ad
ministration/president-obama 

 

Image 3: Steve Jobs, co-founder of 
Apple Computers.  

http://www.biography.com/people/st

eve-jobs-9354805 

https://www.whitehouse.gov/administration/president-obama
http://www.britannica.com/biography/Nelson-Mandela
http://www.biography.com/people/steve-jobs-9354805
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Image 4: Adolf Hitler. Dictator of 
Germany and Leader of the 
National Socialist (Nazi) Party. 

http://www.britannica.com/biogr

aphy/Adolf-Hitler 

Image 5: Mahatma Ghandi. 
Leader of Indian independence 
movement. 

http://www.history.co.uk/biogra
phies/mahatma-gandhi 

Image 6: Kim Jong-Un. Leader of 
North Korea. 

http://www.biography.com/peopl
e/kim-jong-un-21125351 

Image 8: Oprah Winfrey. Talk 
show host, actress, publisher, and 
philanthropist.  

http://www.biography.com/peop
le/oprah-winfrey-9534419 

Image 9: Bill Belichick. New 
England Patriots Coach.  

http://www.biography.com/peop
le/bill-belichick-20967651 

Image 7:  Hillary Clinton, Former 
Senator, Secretary of State. 
Candidate for president of the 
USA. 
https://upload.wikimedia.org/wikipedia/c
ommons/2/27/Hillary_Clinton_official_Se
cretary_of_State_portrait_crop.jpg 

 

http://www.biography.com/people/kim-jong-un-21125351
http://www.britannica.com/biography/Adolf-Hitler
http://www.history.co.uk/biographies/mahatma-gandhi
http://www.biography.com/people/oprah-winfrey-9534419
http://www.biography.com/people/bill-belichick-20967651
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Leadership Styles/Types 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Leadership Qualities 

 

 

 

 

 

 

 

 

 

 

 



FAIRFAX COUNTY PUBLI C SCHOOLS -  SOCIAL STUDIES –  C3 INQUIRY LESSON FO R WORLD HISTORY 1  

  

 

Student Generated Questions 

It is important to have students involved in the inquiry process; because of this, ask students to share questions and curiosities they 
have regarding the compelling question. These questions can be recorded during the inquiry process.  Below are some suggested 
prompts to ask students. 
 

 What questions came up during class? 
 What are you wondering about? 
 What information do you (still) need to answer the compelling question? 
 How can you further your understanding of this topic? 
 Where can you access additional sources or information on this topic? 
 Who could be an additional resource for your inquiry? 

 
Record student questions in a “parking lot” (on a poster, white board, google doc) so that the class can readily access them. 
Throughout the inquiry, return to these questions and, if possible, weave them into your instruction and formative assessment.  By 
intentionally soliciting and then addressing/using students’ questions, you develop their ability to ask questions, plan for future 
steps, and think about their thinking (metacognition). 

 
NOTE: It is possible to use these students’ questions as the supporting questions for the inquiry.  If you do, you may need to make 
adjustments to your teaching and the resources identified for this inquiry. 
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Supporting Question 1 (45 minutes) 

Supporting 
Question 

How would you describe the leadership of Julius Caesar? 

Formative 
Performance Task 

Students will read and interpret various primary sources.  They will then create a T-chart listing 
how the people of Rome viewed Julius Caesar and draw a visual based on the information found 
in the primary sources. (See Appendix D) Students will then share their conclusion with a 
partner.  

Featured Source(s) 

1. Source A- Primary source. Excerpt of letter of Clerick del Agostakos to family (48BCE). 

2. Source B- Primary source. Excerpt from A Man of Unlimited Ambition: Julius Caesar. 

Plutarch (c a. 44 B.C.) 

3. Source C- Primary source. Excerpt from The Life of Caesar by Suetonius (121 A.D.).  

Process and Formative Performance Task  

Students will read primary sources describing Julius Caesar. As they are reading, they will create a T-chart that lists the 

good qualities and bad qualities of Julius Caesar. (See Appendix D) 

After they have read the sources and created a T- chart, students will then create a visual representing all the good 

qualities and bad qualities of Julius Caesar.   
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Featured Sources 

FEATURED SOURCE A  

Source A 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

FEATURED SOURCE B  

Source B 

Excerpt from A Man of Unlimited Ambition: Julius Caesar. Plutarch (c a. 44 B.C.) 

“But that which brought upon him the most apparent and mortal hatred was his desire of being king; which gave the 

common people the first occasion to quarrel with him, and proved the most specious pretense to those who had been 

his secret enemies all along. “ 

Credits: Plutarch, Parallel Lives, "Julius Caesar," trans. John Dryden, rev. Arthur Hugh Clough (New York: Modern Library, n.d.), 888-

890. 
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FEATURED SOURCE C 

 

Source C 

Excerpt from The Life of Caesar by Suetonius (121 A.D.).  

Caesar was a most skillful swordsman and horseman, and showed surprising powers of endurance. He always led his 

army, more often on foot than in the saddle, went bareheaded in sun and rain alike, and could travel for long distances 

at incredible speed... If Caesar's troops gave ground he would often rally them in person, catching individual fugitives by 

the throat and forcing them round to face the enemy again... He always addressed his soldiers not with "My men", but 

with "Comrades" ... which put them into a better humor. He fixed the daily pay of the regular soldiers at double what it 

had been and occasionally gave each man a slave.  

 

Student Generated Questions 

It is important to have students involved in the inquiry process; because of this, ask students to share questions and curiosities they 
have regarding the compelling question. These questions can be recorded during the inquiry process.  Below are some suggested 
prompts to ask students. 
 

 What questions came up during class? 
 What are you wondering about? 
 What information do you (still) need to answer the compelling question? 
 How can you further your understanding of this topic? 
 Where can you access additional sources or information on this topic? 
 Who could be an additional resource for your inquiry? 

 
Record student questions in a “parking lot” (on a poster, white board, google doc) so that the class can readily access them. 
Throughout the inquiry, return to these questions and, if possible, weave them into your instruction and formative assessment.  By 
intentionally soliciting and then addressing/using students’ questions, you develop their ability to ask questions, plan for future 
steps, and think about their thinking (metacognition). 

 
NOTE: It is possible to use these students’ questions as the supporting questions for the inquiry.  If you do, you may need to make 
adjustments to your teaching and the resources identified for this inquiry. 

Additional Support/Scaffolds/Extensions 

 Teacher will initiate discussion further if time allows and have partners share their conclusions. 

 Teacher can also pair up specific students according to their reading levels (high/low).  

 See Appendix A for vocabulary definitions from sources.  
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Supporting Question 2 (45 minutes) 

Supporting 
Question How would you describe the leadership of Augustus Caesar? 

Formative 
Performance Task 

Students will examine multiple sources describing the work of Augustus Caesar. They will then 
write a summary detailing their understanding of the leadership of Augustus Caesar. 

Featured Source(s) 

1. Source A- Secondary Source. Map of the Roman Empire in the time of Augustus.  

2. Source B- Primary Source. Coins from Roman Empire.  

3. Source C- Primary Source. Cassius Dio: Dio, C. Roman History, p. 234.  

 

Process and Formative Performance Task  

Students will analyze Sources, A, B, and C. Students will then write 2-3 sentences describing how Augustus Caesar was 

viewed as a leader based on their analysis of the featured sources.   

Featured Sources:  

FEATURED SOURCE A  
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FEATURED SOURCE B  
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FEATURED SOURCE C 

 
Cassius Dio (Modified) 

Cassius Dio: Dio, C. Roman History, p. 234. Retrieved from 
http://penelope.uchicago.edu/Thayer/E/Roman/Texts/Cassius_Dio/53*.html 

 
This excerpt was written by the historian Cassius Dio, who was born 150 years after Octavian died. 

 

Octavian wanted to be thought of as democratic. He gave the Senate control of the weaker provinces, on the 
ground that they were peaceful and free from war, while he retained control of the more powerful provinces 
(like Egypt), claiming that they were insecure and might begin a serious revolt. He said that he wanted the 
Senate to enjoy the finest portion of the empire, while he himself had the hardships and the dangers; but his 
real purpose was that by this arrangement the senators would be unarmed and unprepared for battle, while 
he alone had arms and maintained soldiers. Octavian was destined to have absolute control of all matters for 
all time. When his ten-year period came to an end, he was voted for another five years, then five more, after 
that ten, and again another ten, and then ten for the fifth time, so that by a series of ten-year periods he 
continued to be sole ruler for life. The name Augustus was given to him by the senate and by the people. They 
wished to call him by some distinctive title, and men were proposing one title and another. Octavian took the 
title of "Augustus," signifying that he was more than human; for all the most precious and sacred objects are 
termed “augusta.” In this way the power of both people and senate passed entirely into the hands of 
Octavian, and he became, strictly speaking, a monarch; for monarchy would be the truest name for it. 
Romans, to be sure, so hated the idea of monarchy that they called their emperors neither dictators nor kings 
nor anything of the sort.  
 

Student Generated Questions 

It is important to have students involved in the inquiry process; because of this, ask students to share questions and curiosities they 
have regarding the compelling question. These questions can be recorded during the inquiry process.  Below are some suggested 
prompts to ask students. 
 

 What questions came up during class? 
 What are you wondering about? 
 What information do you (still) need to answer the compelling question? 
 How can you further your understanding of this topic? 
 Where can you access additional sources or information on this topic? 
 Who could be an additional resource for your inquiry? 

 
Record student questions in a “parking lot” (on a poster, white board, google doc) so that the class can readily access them. 
Throughout the inquiry, return to these questions and, if possible, weave them into your instruction and formative assessment.  By 
intentionally soliciting and then addressing/using students’ questions, you develop their ability to ask questions, plan for future 
steps, and think about their thinking (metacognition). 

 
NOTE: It is possible to use these students’ questions as the supporting questions for the inquiry.  If you do, you may need to make 
adjustments to your teaching and the resources identified for this inquiry. 
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Additional Support/Scaffolds/Options 

 Teacher will initiate discussion further and have students read aloud their 2-3 sentences describing Augustus 

Caesar.  

 For Source C, struggling readers can highlight/underline words of importance to understand main idea. Teacher 

can model what to underline  

 See Appendix B for vocabulary definitions from sources.  

 

 

 

 

 

 

 

 

 

 

 

Supporting Question 3 (45 minutes) 

Supporting 
Question 

Who created better reforms and policies for Rome, Julius or Augustus Caesar? 

Formative 
Performance Task 

Students will create a Venn Diagram comparing and contrasting the reforms made by both Julius 
Caesar and Augustus Caesar? (See Appendix E) 

Featured Source(s) 

A-Ancient History – Augustus: http://www.ancient.eu/augustus/    

B-Ancient History – Julius Caesar: http://www.ancient.eu/Julius_Caesar/   

Process and Formative Performance Task  

 After analyzing the article about Julius Caesar and the article about Augustus Caesar, students will complete the Venn 

Diagram (see Appendix E) comparing and contrasting the reforms of both Caesars.  

http://www.ancient.eu/augustus/
http://www.ancient.eu/Julius_Caesar/
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Featured Sources:  

FEATURED SOURCE A 

Ancient History – Augustus: http://www.ancient.eu/augustus/    

FEATURED SOURCE B  

Ancient History – Julius Caesar: http://www.ancient.eu/Julius_Caesar/   

Student Generated Questions 

It is important to have students involved in the inquiry process; because of this, ask students to share questions and curiosities they 
have regarding the compelling question. These questions can be recorded during the inquiry process.  Below are some suggested 
prompts to ask students. 
 

 What questions came up during class? 
 What are you wondering about? 
 What information do you (still) need to answer the compelling question? 
 How can you further your understanding of this topic? 
 Where can you access additional sources or information on this topic? 
 Who could be an additional resource for your inquiry? 

 
Record student questions in a “parking lot” (on a poster, white board, google doc) so that the class can readily access them. 
Throughout the inquiry, return to these questions and, if possible, weave them into your instruction and formative assessment.  By 
intentionally soliciting and then addressing/using students’ questions, you develop their ability to ask questions, plan for future 
steps, and think about their thinking (metacognition). 

 
NOTE: It is possible to use these students’ questions as the supporting questions for the inquiry.  If you do, you may need to make 
adjustments to your teaching and the resources identified for this inquiry. 

 

Additional Support/Scaffolds/Options 

 Instead of sources provided, teacher can have students visit the following websites and read about both leaders:  

o http://www.ancient.eu/Julius_Caesar/ 

o http://www.ancient.eu/augustus/ 

 See Appendix C for vocabulary definitions from sources.  

 

 

Summative Performance Task  

http://www.ancient.eu/augustus/
http://www.ancient.eu/Julius_Caesar/
http://www.ancient.eu/Julius_Caesar/
http://www.ancient.eu/augustus/
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Summative 
Performance Task 

ARGUMENT:  Construct a written argument that addresses the compelling question (Which 
Caesar was a better leader?) using specific claims and relevant evidence from historical sources 
while acknowledging competing views.   

EXTENSION:  Students create a publicity plan supporting either or both of the Caesars. 

Description 

In this task, students construct an extended, evidence-based argument responding to the prompt “Who was the better 

Caesar?” OR a Publicity Plan supporting either or both candidates as the better leader. 

At this point in the students’ inquiry, they have examined how the people of Rome viewed each leader and analyzed the 

good and bad leadership qualities of Julius Caesar and Augustus Caesar. Students should be expected to demonstrate 

the breadth of their understandings and their abilities to use evidence from multiple sources to support their distinct 

claims. As students work through the Summative Performance task, they are demonstrating the social studies skills of 

Gathering, Using, and Interpreting Evidence as well as Comparison and Contextualization.  

Before the Summative Performance Task, it may be helpful for students to review the sources provided and the graphic 

organizers created during the formative performance tasks; doing so should help them develop their claims and 

highlight the appropriate evidence to support their arguments. The Evidence to Argument Chart can be used to provide 

students with support as they build their arguments with claims and evidence.  
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Evidence Chart  

Initial Claim 

What is your opening claim 
about who was the better 
Caesar? This claim should 
appear in the opening 
section of your argument. 
Make sure to cite your 
sources.  

 

 

Evidence 

What evidence do you have 
from the sources you 
investigated to support your 
initial claim? Make sure to 
cite your sources. 

 

 

Additional Claims 

What are some additional 
claims you can make that 
extend your initial one? 
Make sure to cite your 
sources.  

 

 

Additional Evidence 

What additional evidence do 
you have from the sources 
you investigated that 
support your additional 
claims? Make sure to cite 
your source. 

 

 

Double Check 

What ideas from the sources 
contradict your claims? Have 
you forgotten anything? 
Make sure to cite your 
sources.  

 

 

Pulling it Together 

What is your overall 
understanding of the 
compelling question? This 
should be included in your 
conclusion. Make sure to 
cite your sources.  
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Taking Informed Action  

Taking Informed 
Action 

Students create a “This I believe…” statement expressing their understanding of 
effective leadership and noting what type of leader they think they are. 

 

Students should identify the leadership styles and qualities they encountered in the 
lesson – both in the staging of the inquiry and then through their exploration of the 
leadership of both Caesars. 

 
NOTE TO TEACHER:  Taking informed action can manifest itself in a variety of forms and in a range of venues: 

Students may express action through discussions, debates, surveys, video productions, and the like; these actions 

may take place in the classroom, in the school, in the local community, across the state, and around the world. 

 

Informed Action: 

After class has decided on an answer to the compelling question (“Who was the better Caesar?”), the teacher will reach 

out to other History teachers within the school and within the County seeking their opinion on the question.  

Through email, other history teachers will respond giving a brief explanation supporting their opinion. Teacher will then 

consolidate all opinions received and share the results with the class.   

Using this information and their own conclusions about the concept of leadership, students author a “This I believe… 

statement expressing their understanding of effective leadership and noting what type of leader they think they are. 

Sample outline for “This I believe…” statements:  

I.                   Intro-Paragraph  

a.       Attention Getter/Hook 

b.     List your  "I Believe" statement 

II.                The Event-Paragraphs  

Describe what you learned in this lesson that lead you to your belief.  Give as much detail as possible using examples from 
leaders we explored.   

III.   The Impact Paragraph  

a.     What was the lesson you learned or the realization you came to? 

b.     How has this lesson changed you?  

c.   How will you apply your view of leadership in the future? 

IV.   Final Conclusion  

a. Remind the reader of your view of leadership.  Include your views of yourself as a leader.   
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Taking Globally Informed Action  

Taking Informed 
Action: UN Sustainable 
Development Goals 

Using the UN Sustainable Development Goals, students will select one of the goals they 
want to focus on.   Students create a plan on how the school community can impact 
positive change.  Plans will be presented to school leadership, a club, PTA or other 
group for consideration and implementation.  

 

Students should identify the leadership styles and qualities they encountered in the 
lesson – both in the staging of the inquiry and then through their exploration of the 
leadership of both Caesars. 

 

Taking Informed Action: UN Sustainable Development Goals 
 

The UN Sustainable Development Goals (SDG) outline “a supremely ambitious and transformational vision”  for 
humanity. These 17 goals, and their 169 targets, offer teachers and students an opportunity to frame their C3 Inquiry in 
a global context. By engaging classes with informed action that addresses the SDG, students nurture their global citizen 
competencies, disposition, and mindset. 
 

Our decision to develop Informed Action tasks that are  globally minded highlight both  the benefits of social studies 
teaching and learning and addresses a gap in educational resources of this genre.  
 

Ultimately, teachers who use a global scope better prepare students to navigate, understand, and act in a future that is 
increasingly complex and interconnected. 

 Twitter: @GlobalGoalsUN 
 Twitter: @SustDev 

 

Sample Plan of Action Templates can be found here:   

 

http://www.un.org/sustainabledevelopment/sustainable-development-goals/
https://sustainabledevelopment.un.org/post2015/transformingourworld
https://twitter.com/GlobalGoalsUN
https://twitter.com/SustDev?ref_src=twsrc%5Etfw
https://www.google.com/search?q=plan+of+action+template+samples&safe=strict&rlz=1C1RNVG_enUS551US553&espv=2&biw=1920&bih=975&source=lnms&tbm=isch&sa=X&ved=0ahUKEwjQoOD-t7XPAhUDGj4KHbJPAdAQ_AUIBigB
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Appendix A: Key Vocabulary for this Inquiry (Question 1) 

These vocabulary lists support students' close reading and include both academic and 
disciplinary terms. 
 

Term Definition 

Semblance Resemblance, similarity 

Acknowledgement Acceptance of the existence of something 

Congregate Gather into a crowd 

Toil Work extremely hard 

Fate Development of events beyond a person’s control 

Misery Feeling of great unhappiness 

Apparent Clearly understood 

Mortal 
Causing death, fatal 

Quarrel Argument or disagreement 

Specious Misleading in appearance 

Pretense 
A false or ambitious claim 

Endurance Enduring a physical process without giving up 

Comrades A fellow soldier 
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Appendix B: Key Vocabulary for this Inquiry (Question 2) 

Term Definition 

Province Resemblance, similarity 

Retained Acceptance of the existence of something 

Insecure Gather into a crowd 

Distinctive Work extremely hard 
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Appendix C: Key Vocabulary for this Inquiry (Question 3) 

Term Definition 

Source A  

Reforms To make changes in something 

Reconcile Restore friendly relations between 

Appointing Assigning a job or role 

Foremost 
Most important 

Mere 
Small or slight 

Strife 
Angry disagreement 

 Source B 
 

Revered 
Deep respect 

Remote 
Distant, far away 

Ushered 
Showed or guided 

Dredged 
Clean by scooping out mud and weeds from water 



FAIRFAX COUNTY PUBLI C SCHOOLS -  SOCIAL STUDIES –  C3 INQUIRY LESSON FO R WORLD HISTORY 1  

  

Appendix D:  T-Chart for Supporting Question 1 

How would you describe the leadership of Julius Caesar? 

                    Good qualities                                       Bad qualities 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Synthesis- Draw a picture describing the good and bad qualities of Julius Caesar 
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Appendix E:  Venn Diagram for Supporting Question 3 
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Appendix F:  Rubric 

 

 4 3 2 1 

Ideas/Evidence Exceptional 

thesis/claim that 

responds to the 

assignment. 

Exceptional 

supporting 

ideas/evidence.  

Effective 

thesis/claim that 

responds to the 

assignment. 

Effective supporting 

ideas/evidence. 

A somewhat 

effective 

thesis/claim that 

responds to the 

assignment. 

Supporting 

ideas/evidence that 

somewhat make 

sense. 

No thesis/claim, 

one that does not 

make sense, or one 

that does not 

respond to the 

assignment.  

 

Analysis Exceptional 

explanations that 

connect the 

ideas/evidence to 

the thesis/claim. 

Effective 

explanations that 

connect the 

ideas/evidence to 

the thesis/claim. 

Somewhat effective 

explanations that 

connect the 

ideas/evidence to 

the thesis/claim. 

Ineffective or no 

connection of 

ideas/evidence to 

the thesis/claim. 

Organization Exceptional topic 

sentence, 

supporting 

sentences and 

concluding 

sentences with 

exceptional 

transitions.  

Effective topic 

sentence, 

supporting 

sentences and 

concluding 

sentences with 

effective transitions.  

Somewhat effective 

topic sentence, 

supporting 

sentences and 

concluding 

sentences with 

somewhat effective 

transitions. 

Ineffective or no 

topic sentence, 

supporting 

sentences and 

concluding 

sentences with 

ineffective or no 

transitions. 

Language Exceptional 

vocabulary with a 

tone that shows an 

exceptional 

awareness of 

audience and 

purpose. 

Effective vocabulary 

with a tone that 

shows an effective 

awareness of 

audience and 

purpose. 

Mostly accurate 

vocabulary with a 

tone that shows a 

somewhat effective 

awareness of 

audience and 

purpose. 

Inaccurate 

vocabulary with a 

tone that shows no 

awareness of 

audience and 

purpose.  

Mechanics Exceptional control 

of grammar and 

writing with no 

errors and correct 

formatting.  

Effective control of 

grammar and 

writing with few 

errors that do not 

prevent 

understanding and 

mostly correct 

formatting. 

Somewhat effective 

control of grammar 

and writing with 

frequent errors that 

prevent 

understanding.  

A lack of control of 

grammar and 

writing with 

frequent errors that 

prevent 

understanding.  


