SUMMIT LEARNING AND C3 TEACHERS
Street Art and Communities Inquiry

Does Street Art Make
Communities Better?

Protestors pass the Pilsen neighborhood mural “Declaration of Immigration,” in May of 2011.
Accessed from: https://www.vamonde.com/posts/the-declaration-of-immigration/2455

Supporting Questions
1.
2.
3.

What is the history and tradition of street art in Latinx communities?
Why is street art created?
How do people react to street art?
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Street Art and Communities Inquiry

Does Street Art Make Communities Better?
C3 Framework
Indicators

D2.Geo.6.6-8. Explain how the physical and human characteristics of places and regions are connected to
human identities and cultures.
D4.1.6-8. Construct arguments using claims and evidence from multiple sources, while acknowledging the
strengths and limitations of the arguments.

Cognitive Skills

Making Connections and Inferences, Informational/Explanatory Thesis, Selection of Evidence, Explanation
of Evidence

Staging the Compelling
Question

Participate in a class discussion that explores the “artistic legitimacy” of a series of street art images.

Supporting Question 1
What is the history and tradition of street
art in Latinx communities?

Formative Performance Task
Write a paragraph describing the history
and tradition of street art in Latinx
communities.

Featured Sources

Supporting Question 2
Why is street art created?

Formative Performance Task
Create a detailed list of reasons why
street art is created.

Featured Sources

Source A: “Mexican Muralism”

Source A: “Graffiti: Art or vandalism”?

Source B: “Rufino Tamayo, a Leader in
Mexican Art, Dies at 91.”

Source B: “Latino Muralist Man One’s
List of 8 Graffiti Artists to Follow”

Source C: “Los Tres Grandes/Vida
Americana: Mexican Muralists Remake
American Art”

Summative
Performance
Task

Taking
Informed
Action

Supporting Question 3
How do people react to street art?

Formative Performance Task
Create an evidence-based claim and
counterclaim that answers the
supporting question.

Featured Sources
Source A: “City of Chicago Graffiti
Removal Program”
Source B: “The Literal Whitewashing of
Chicago’s Latino Murals”
Source C: “Could Chicago Become the
‘US Capital of Street Art’”?

ARGUMENT: Does street art make communities better? Construct an argument (e.g., detailed outline, poster,
essay) that answers the compelling question using specific claims and relevant evidence from sources while
acknowledging competing views.
EXTENSION: Research a prominent street artist and create an art review (e.g., written, blog, podcast) of one of
their recent works.
UNDERSTAND Research public displays (e.g., murals, statues, installments) in your community.
ASSESS Evaluate the purpose of and reaction to the display.

ACT Write an op-ed or letter for a local or school newspaper responding to the public display.
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Overview
Inquiry Description
This inquiry leads students through an investigation that assesses the extent to which street art benefits
communities. In doing so, it provides students with the opportunity to explore the history and tradition of Latinx
street murals, the multiple reasons why street art is created, and the various ways that individuals react to street
art. Although this compelling question is broad, the inquiry centers on the Latinx tradition and use of street art as
community displays. This strategic use of sources is particularly useful in showing the ways that Latinx artists in
the United States have used street art in various ways, prompting both praise and criticism from Americans.
This inquiry highlights the following standards from the C3 Framework:
●

D2.Geo.6.6-8. Explain how the physical and human characteristics of places and regions are connected to
human identities and cultures.

●

D4.1.6-8. Construct arguments using claims and evidence from multiple sources, while acknowledging the
strengths and limitations of the arguments.

It is important to note that teachers implementing this inquiry may be helped by some prerequisite knowledge of
modern Latinx culture. However, teachers and students can fully participate in this inquiry without expertise in the
topics brought up by the questions, tasks, or sources. This inquiry covers many different points in modern Latinx
social history, so teachers should be prepared and encouraged to provide additional context, sources, and direct
instruction to guide students through the inquiry.
Although this inquiry focuses on the Latinx experience, the compelling question is relevant to any time period,
nation, or culture. The supporting questions are designed to highlight the ways in which street art is connected to
the culture and communities that produce it. The supporting questions enable students to think about the
compelling question in three different ways, widening the scope through which they may understand the extent to
which street art impacts the well-being of communities.
Note: This inquiry is expected to take three to five 45-minute class periods. The inquiry time frame could expand if
teachers think their students need additional instructional experiences (e.g., supporting questions, formative
performance tasks, featured sources, writing). Teachers are encouraged to adapt the inquiry to meet the needs and
interests of their students. This inquiry lends itself to differentiation and modeling of critical thinking skills while
assisting students in reading the variety of sources.

Structure of the Inquiry
In addressing the compelling question—Does Street Art Make Communities Better?—
 students work through a
series of supporting questions, formative performance tasks, and featured sources in order to construct an
argument supported by evidence while acknowledging competing perspectives.
It is important to note that responses to the compelling question should be argumentative, taking a clear position
on the compelling question. Teachers should encourage students to rely on the evidence gathered during the
inquiry process to develop and support their arguments.
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Context of the Inquiry
This inquiry was developed through a collaboration between C3Teachers and a team of Summit Learning
curriculum fellows. This collection of inquiry projects were designed to meet the needs of states and districts, who
are increasingly calling for ethnic and gender studies’ inclusion in curriculum. Schools need culturally relevant
materials that represent the histories and experiences of the communities they serve. The focus on culturally
relevant curriculum is an inclusive focus. Culture is not a thing that some people have and others do not. This
project, and others in the collection, represent a diverse set of identities and perspectives.

Cognitive Skills
The Summit Learning Cognitive Skills Rubric is an assessment and instruction tool that outlines the continuum of
skills that are necessary for college and career readiness. Cognitive Skills are interdisciplinary skills that require
higher-order thinking and application.
The rubric includes 36 skills and 8 score levels applicable to students in grades 3 through 12. Through Summit
Learning, students practice and develop Cognitive Skills in every subject and in every grade level. The use of a
common analytic rubric for assessment of project-based learning allows for targeted, standards-aligned feedback
to students and supports the development of key skills over time. For more information, see the Cognitive Skills
rubric here: https://cdn.summitlearning.org/assets/marketing/Cognitive-Skills-Document-Suite.pdf
The inquiry highlights the following Cognitive Skills:

Summit Learning Cognitive Skills
Making Connections and
Inferences

Connecting ideas and making inferences based on evidence or reasoning.

Informational/Explanatory
Thesis

Constructing explanations or conveying ideas and information through clear,
well-organized, relevant ideas.

Selection of Evidence

Using relevant and sufficient evidence to support claims.

Explanation of Evidence

Analyzing how the selected evidence supports the writer's statements (e.g.,
claims, controlling ideas).
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Staging the Compelling Question
Compelling Question

Does street art make communities better?

Featured Sources

Source A: Image bank of street art

Staging Task
To stage the compelling question, students consider a series of four images of street art. Among the images are
commissioned murals, art on private property, and graffiti “tagging.” Teachers should provide the class with time
to observe each image and reflect on the purpose, meaning, and placement of each piece. The students then discuss
the extent to which they believe each piece represents a “legitimate” piece of art. Teachers should probe student
thinking by asking questions such as: “does this piece add value to that community?” and “does it matter why this
piece was created or who created it?” This line of thinking prepares students for considering more complex
histories and purposes behind the street art they examine in the supporting questions.

Featured Sources
The following sources were selected to help introduce students to different forms of street art. These images help
stage the inquiry, preparing students to engage in the inquiry process. Teachers should add/subtract, excerpt,
modify, or annotate sources in order to respond to student needs.
SOURCE A The Staging Task’s source is an image bank of street art from Chicago, a graffiti “tag” example, and a
mural from Mexican artist, Diego Rivera.
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Staging the Compelling Question
Featured Source A

Image bank of street art examples

Image 1: “Declaration of Immigration” Mural in Pilsen, Chicago. Accessed from:
https://www.vamonde.com/posts/the-declaration-of-immigration/2455
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Image 2: “Tag” Example. Accessed from: https://www.widewalls.ch/10-graffiti-terms/tag/
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Image #3: “Love Chicago” by Santos “Vampiro” Ramirez . Accessed from:
https://guides.suntimes.com/street-art/pilsen/
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Image #4: “In the Arsenal,” Mural but Diego Rivera, 1928. Accessed from:
https://www.widewalls.ch/diego-rivera-murals/in-the-arsenal/
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Supporting Question 1
Supporting Question

What is the history and tradition of street art in Latinx communities?

Formative Performance
Task

Write a paragraph describing the history and tradition of street art in Latinx
communities.

Cognitive Skills

Making Connections and Inferences Connecting ideas and making inferences based on
evidence or reasoning.
Source A: Souter, A. (2020). Mexican Muralism Movement Overview and Analysis. The
Art Story. W
 eb Article. Accessed from:
https://www.theartstory.org/movement/mexican-muralism/

Featured Sources

Source B: Brenson, M. (25 June 1991). Rufino Tamayo, a Leader in Mexican Art, Dies at
91. The New York Times. Obituary (excerpts). Accessed from:
https://www.nytimes.com/1991/06/25/obituaries/rufino-tamayo-a-leader-in-mexican-ar
t-dies-at-91.html
Source C: Los Tres Grandes/Vida Americana: Mexican Muralists Remake American Art,
1925-1945. (11 February 2020). Whitney Museum of American Art. Video. Accessed
from: https://whitney.org/exhibitions/vida-americana

Supporting Question 1 and Formative Performance Task
The first supporting question—What is the history and tradition of street art in Latinx communities?—is meant to
enable students to explore the unique history and tradition of Latinx muralists. Teachers should examine each
source prior to implementation as each source provides detailed historical information that may be new to
students. Providing more context and support for students can be accomplished through additional readings or
direct instruction.
The formative task is to write a paragraph describing the history and tradition of street art in Latinx communities.
By writing a paragraph, students create a foundation of knowledge that contextualizes the modern debates over
the value of street art. Many of the sources in this inquiry are visual, so teachers are encouraged to use observation
techniques that enable students to better understand visual information. In addition, teachers can use a variety of
close reading or source strategies to help students break down sources. For struggling writers, teachers can
provide graphic organizers or writing templates that guide students through the writing process. See example
(Appendix A).

Featured Sources
The following sources were selected to contextualize street art within Latinx histories and traditions. Teachers
should add/subtract, excerpt, modify, or annotate sources in order to respond to student needs.

SOURCE A The first source is a short summary of the Mexican muralist movement that began in post-revolutionary
Mexico and spread to the United States.
SOURCE B The second source is an obituary of Mexican artist, Rufino Tamayo. This piece documents the evolution
10
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SOURCE C The last source is a video overview that provides additional context to the spread of Mexican public art
in the United States during the 20th century.
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Supporting Question 1
Featured Source A

Souter, A. (2020). Mexican Muralism Movement Overview and Analysis. The Art Story. W
 eb
Article. Accessed from: https://www.theartstory.org/movement/mexican-muralism/

Originally spawned by the need to promote pride and nationalism in a country rebuilding after revolution, the
Mexican Muralist movement brought mural painting back from its staid retirement in the history of ancient
peoples as a respected artistic form with a strong social potential. With it, a rich visual language emerged in public
spaces as a means to make art accessible to all. It provided an opportunity to educate and inform the common man
with its messages of cultural identity, politics, oppression, resistance, progress, and other important issues of the
time. It was a fiercely independent movement; many of its early artists rejecting external influences and used this
new, vast, and freeing medium to achieve personal expression. This movement proved that art could be a valid
communication tool outside the confines of the gallery and museum.
Murals were originally used as a way to spread visual messages to an illiterate population, which opened up new
possibilities in the inclusion and cohesiveness of community within a people. Oftentimes these messages promoted
pride in cultural identity, rich historical traditions, or political propaganda. The potential in murals bypassed more
traditional forms of advertising and pamphlet printing.
Although the early Mexican murals were inclined toward the favoring of socialism - as did its most important
artists including Diego Rivera - they would evolve over time to also favorably portray the industrial revolution, the
progress of technology, and capitalism. The mural's role as key gauge of current events cannot be denied.
Mexican Muralism was a heavy predecessor of today's public art. It liberated art from the art market and its elitism,
making it free and available to all people. The opportunities this presented for artists was vast and unfettered.
They could now find exposure on a grander stage.
Many mural artists commissioned by government or other authoritative bodies would come to reject the direction
being handed down to them, instead creating work that incorporated some of their own ideas and values.
Sometimes this proved highly controversial and sometimes they were allowed to get away with it. This impetus
can be seen as an early example of what would later influence the graffiti and street art scenes. It is also interesting
to note that in today's social media (Facebook) sphere, the sharing of our opinions - both visual and textual - are
called "posting" on our "walls."
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Supporting Question 1
Featured Source B

Brenson, M. (25 June 1991). Rufino Tamayo, a Leader in Mexican Art, Dies at 91. The New
York Times. Obituary (excerpts). Accessed from:
https://www.nytimes.com/1991/06/25/obituaries/rufino-tamayo-a-leader-in-mexican-art-die
s-at-91.html

Rufino Tamayo, a force in Mexican art for more than 60 years and one of the leaders of the Mexican Renaissance,
died yesterday at the National Institute of Nutrition in Mexico City. He was 91 years old…
Mr. Tamayo, along with the three great Mexican muralists, Diego Rivera, Jose Clemente Orozco and David Alfaro
Siqueiros, brought international attention to 20th-century Mexican art. In large part because of his active presence
years after the last of the muralists had died, that attention has been maintained…
Mr. Tamayo believed in universality. Many of his paintings have a generic quality. Their slightly schematic, gestural,
figurative style, shaped by modernist developments like Cubism, Surrealism and Expressionism, can seem so
familiar that they could have been painted almost anywhere...But if modernism helped him explore the possibilities
of an international language, his inspiration remained the presence and continuity of Mexican traditions. The
ecstatic earthiness, the transcendent power of simple things, and his mask like faces and statuesque figures are
rooted in his Indian origins and in his study of Mexican folk art and pre-Columbian sculpture. From beginning to
end, his painting is saturated with Mexican color and light.
Mr. Tamayo is almost as well known for his bitter conflicts with Orozco, Rivera and Siqueiros as he is for his
paintings. "The three great ones," as the muralists were known, were shaped by the 1910 Mexican Revolution and
they continued to believe that art should serve revolutionary ideals. This belief essentially remained official
Mexican artistic policy into the 1950's.
In 1922, the three muralists helped form the Union of Technical Workers, Painters and Sculptors, whose manifesto
proclaimed, "We repudiate the so-called easel painting and all the art of ultra-intellectual circles, because it is
aristocratic and we glorify the expression of Monumental Art because it is a public possession..."
Mr. Tamayo never forgot his struggle with official notions of art and his difficulty in gaining respect for the art he
wanted to make. "You know the famous phrase of Siqueiros: 'Ours is the only path,' " Mr. Tamayo said in 1981,
before the opening of the Rufino Tamayo Museum in Mexico City. "Can you believe that, to say that ours is the only
path when the fundamental thing in art is freedom! In art, there are millions of paths -- as many paths as there are
artists..."
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Supporting Question 1
Featured Source C

Los Tres Grandes/Vida Americana: Mexican Muralists Remake American Art, 1925-1945. (11
February 2020). Whitney Museum of American Art. Video. Accessed from:
https://whitney.org/exhibitions/vida-americana

Screenshot from video:
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Supporting Question 2
Supporting Question

Why is street art created?

Formative Performance
Task

Create a detailed list of reasons why street art is created.
Making Connections and Inferences: Connecting ideas and making inferences based on
evidence or reasoning.

Cognitive Skills

Informational/Explanatory Thesis: Constructing explanations or conveying ideas and
information through clear, well-organized, relevant ideas.
Selection of Evidence: Using relevant and sufficient evidence to support claims.

Explanation of Evidence: Analyzing how the selected evidence supports the writer's
statements (e.g., claims, controlling ideas).
Source A: Graffiti: Art or vandalism? (30 March 2014). CBS Sunday Morning, March 30,
2014. Accessed from: https://youtu.be/azolNnTCnMI.
Featured Sources

Source B: Brian Latimer, B. (27 July 2016). Latino Muralist Man One’s List of 8 Graffiti
Artists to Follow. NBC News. News Interview (transcript excerpts). Accessed from:
https://www.nbcnews.com/news/latino/latino-muralist-man-one-s-list-8-graffiti-artists-f
ollow-n616391

Supporting Question 2 and Formative Performance Task
The second supporting question—Why is street art created?—
 enables students to question the motivation behind
public art, prompting a discussion about the differences between “art” and “graffiti.” The two sources help to
address the supporting question from the points of view of both the artist and city government. In addition, these
two points of view offer different definitions of community well-being.
The formative task asks students to create a list of reasons why street art is created. Teachers should encourage
students to create a detailed list, annotating their list to indicate which source is supplying the information, and
corroborating each source to note key similarities and differences.

Featured Sources
The following sources illustrate differing perspectives on street art. Teachers should add/subtract, excerpt, modify,
or annotate sources in order to respond to student needs.
SOURCE A  The first featured source is a CBS News video clip that discusses the value of street art, interviewing
street artists and city government officials about the purpose and effects of street art.
SOURCE B  The second source is an interview with street artist, Man One, about the importance of street art to a
community’s identity.
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Supporting Question 2
Featured Source A

Graffiti: Art or vandalism? (30 March 2014). CBS Sunday Morning, March 30, 2014. Accessed
from: https://youtu.be/azolNnTCnMI.

Screenshot from video:
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Supporting Question 2
Featured Source B

Brian Latimer, B. (27 July 2016). Latino Muralist Man One’s List of 8 Graffiti Artists to Follow.
NBC News. News Interview (transcript excerpts). Accessed from:
https://www.nbcnews.com/news/latino/latino-muralist-man-one-s-list-8-graffiti-artists-follo
w-n616391

Muralist and graffiti artist Man One paints to reinforce a neighborhood's character and represent the community.
Born and raised in Los Angeles, Man One considers himself a "first-generation American who happens to be
Latino."
As co-founder and curatorial director of Crewest Studio, a creative communications company on the pulse of
contemporary global culture. NBC Latino asked Man One why he proudly shares his Mexican heritage through art,
and why sharing cultural experiences makes the country great.
How has street art helped you feel closer to your community?
First off, I would rather not use the term “street art” I think it’s too generic and doesn’t really address the history
and tradition that I’ve learned over the course of my artistic career. I have been an artist all my life but it wasn’t
until I got involved with graffiti art that I recognized I could say more with my art. Now I mostly consider myself an
artist or muralist.
So, back to the question, as a muralist I feel closer to my community because the work is created on the street, in
the same environment that it will be seen and hopefully appreciated. I love the interaction I get to have with the
community as I paint a building and the questions and comments that people make as they pass by…
What Latino influences do you incorporate into your art?
I think my choice of bold color comes from my Latino heritage. Mexicans equate color with many things in
everyday life. When I paint I feel like each color provides a specific spice or flavor to the artwork. More than that,
my subject matter always seems to have a Latino message or angle to it.

"They Claim I'm a Criminal" by Man One in Los Angeles, California, 2010
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Sometimes my work is about immigration, racism or just the beauty of life. I paint the good and the bad, just like
my personal experiences of growing up a Latino in Los Angeles. Currently I’m working on an ongoing self funded
campaign I call #FacesLA where I am painting large murals of everyday common people of Los Angeles, not the
celebrity and Hollywood types you see on TV everyday.
Why do communities need graffiti?
Murals are a reflection of the community. They can be historically significant because they serve as a reminder for
a particular struggle or victory for the community. They can be beautiful and uplifting, generating a source of pride
for residents of a particular neighborhood.
As we are seeing now, all forms of street art, including murals and graffiti art, are becoming an important part of
the fabric of an area or community.
Thanks to social media and the fairly new interesting street art, these areas are becoming tourist destinations and
help in boosting the economy of small pockets in cities like Miami with the Wynwood District, the Arts District in
Downtown Los Angeles, or Bushwick in New York City, just to name a few.
On the downside, this often leads to gentrification of an area which as a Latino artist is very concerning, but that’s a
whole other conversation.
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Supporting Question 3
Supporting Question

How do people react to street art?

Formative Performance
Task

Create an evidence-based claim and counterclaim that answers the supporting question.

Cognitive Skills

Making Connections and Inferences: Connecting ideas and making inferences based on
evidence or reasoning.
Informational/Explanatory Thesis: Constructing explanations or conveying ideas and
information through clear, well-organized, relevant ideas.
Source A: City of Chicago (n.d.) "City of Chicago Graffiti Removal Program,” Department
of Streets and Sanitation. Program Description. Accessed from:
https://www.chicago.gov/city/en/depts/streets/provdrs/graffiti_blasters.html.

Featured Sources

Source B: Penman-Lomeli, A. (21 June 2017). The Literal Whitewashing of Chicago’s
Latino Murals. City Lab. Web Article (excerpts). Accessed from:
https://www.citylab.com/equity/2017/06/the-literal-whitewashing-of-chicagos-latino-m
urals/531156/.
Source C: Alisa Hauser, A. (12 September 2018). Could Chicago Become U.S. ‘Capital of
Street Art?’ After Embarrassing Mistakes, Plan to Save Murals Emerge. Block Club
Chicago. Web Article (excerpts) Accessed from:
https://blockclubchicago.org/2018/09/12/could-chicago-become-u-s-capital-of-street-ar
t-after-many-mistakes-new-plan-for-street-art-preservation-emerges/.

Supporting Question 3 and Formative Performance Task
The third supporting question is: How do people react to street art? T
 his question focuses students' attention on
the differing reactions to street art. The three sources center on the city of Chicago and its attempts to both
encourage community street art, while discouraging graffiti. Although the reaction to street art tends to fall within
two larger groups (i.e., one group seeing street art as an extension of community identity, and the other as graffiti
and vandalism), it is important for students to see that the sources illustrate how factors like place and identity can
influence individual perspectives on street art.
The formative task asks students to create an evidence-based claim and counterclaim that answers the supporting
question. This task is critical in helping students form their arguments. Teachers may need to provide instruction
and scaffolding to students who are not used to claim-writing. For this task, a claim should be based on the
evidence provided in the sources and should be concise: 1- 3 sentences. The claim should be an attempt to
reconcile the conflicting information presented in the sources. Teachers should encourage students to write clear,
accurate, and well-reasoning claims.
Based on students’ work on this third formative task, teachers should encourage them to begin brainstorming
possible answers to the compelling question based on what they have learned.
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Featured Sources
The following sources provide students three important reactions to street art. Teachers should add/subtract,
excerpt, modify, or annotate sources in order to respond to student needs.
SOURCE A The first featured source is a public service video created by the city of Chicago detailing the city’s
graffiti cleanup program.
SOURCE B The second featured source is an examination of the effects of Chicago’s anti-graffiti campaign on Latinx
communities.
SOURCE C The last source is a description of efforts by artists and business owners to sponsor and protect
meaningful street art and murals in the city of Chicago.
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Supporting Question 3
Featured Source A

City of Chicago (n.d.) "City of Chicago Graffiti Removal Program,” Department of Streets and
Sanitation. Program Description. Accessed from:
https://www.chicago.gov/city/en/depts/streets/provdrs/graffiti_blasters.html

Program Description
Graffiti is vandalism. It scars the
community, hurts property values
and diminishes our quality of life.
Graffiti removal is a free service for
private property owners and has
become one of the most popular
services offered by the City of
Chicago.
The Graffiti Removal Program
employs "blast" trucks that use
baking soda under high water
pressure to remove painted graffiti from brick, stone and other mineral surfaces. The program also deploys paint
trucks to cover graffiti on surfaces such as metal or wood.
Chicago’s Graffiti Removal Program has become a model for other cities. Over the years there have been numerous
visits from other US cities and foreign countries to learn more about our program, including Warsaw, Prague,
Milan, Rome, China, New York, Los Angeles, Miami, Arizona and San Antonio to name a few.
As with the City's many anti-crime and beautification programs, the Graffiti Removal Program depends on
community groups, block clubs, chambers of commerce and individual residents to report graffiti and request a
removal. If a cleaned building is struck again, we make every effort to return and remove the new graffiti quickly.
The Department of Street and Sanitation also works very closely with the Chicago Police Department who will
apprehend graffiti vandals caught defacing property. Parents or guardians may be liable for monetary damages, if a
minor in the same household commits any type of vandalism, including graffiti.
No community in Chicago has to tolerate graffiti. Please join us in eliminating graffiti and making this an even more
beautiful city.”
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Supporting Question 3
Featured Source B

Penman-Lomeli, A. (21 June 2017). The Literal Whitewashing of Chicago’s Latino Murals. City
Lab. Web Article (excerpts). Accessed from:
https://www.citylab.com/equity/2017/06/the-literal-whitewashing-of-chicagos-latino-murals
/531156/

Iconic images—of Frida Kahlo, Emiliano Zapata, Subcomandante Marcos, and César Chávez—once adorned a
historic building in Chicago’s Pilsen neighborhood, alongside portraits of neighborhood residents. But those images
no longer exist. The murals were painted over on Monday in anticipation of the construction of luxury apartments.
The building was the home of the former Casa Aztlán, a community organization that served Latino residents for
decades. Many see the whitewashing of the murals as a symbol of the changes the neighborhood has experienced in
recent years.

The vibrant mural, before it was covered up. (Courtesy of Pilsen Alliance)

According to the Chicago Sun-Times, the building was sold to a developer via judicial auction for $293,000 in 2013;
it resold to another developer two years later for more than double that price. Today the median home price in the
area is around $260,000, according to Trulia, an increase from $135,000 five years ago. These figures speak to
issues Latinos are already facing in this enclave: rising home prices are displacing organizations and individuals
alike.
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Beyond market changes, the aesthetic transformations of Pilsen are affecting the community, too. “Residents did
not know about the plans to erase the murals until they saw workers beginning to paint,” Byron Sigcho, the
director of the community organization Pilsen Alliance, tells CityLab…
Casa Aztlán was the northern outpost for the Chicano movement that began in the Southwest U.S. “Aztlán” is the
legendary ancestral home of the Aztec people and was taken up by the Chicano movement as a symbol of Chicano
nationalism to refer to the land that was grabbed by U.S. during the Mexican-American War of 1846.
The murals were central to Pilsen's identity, according to Sigcho, and were painted by the Chicago Mural Group
(now known as the Chicago Public Art Group) in 1971 under the supervision of the artist Ray Patlan. In addition to
the icons of the Chicano community, the paintings blended pre-Colombian styles with portraits of contemporary
Pilsen residents…
The loss of the murals follows decades of challenges for Pilsen. Beginning in the 1950s, the neighborhood became a
port of entry for Mexican immigrants and has maintained a predominantly Mexican presence since the late 1960s.
However, in the late ‘90s it began to lose its Latino population, due to a number of factors. Low rents have attracted
new residents, but costs of living are often prohibitive for new immigrants. According to Rob Paral, a local
demographer, another contributing factor is the decrease in Mexican immigration to Chicago. It remains a U.S. city
with the second-largest Mexican population, but in Pilsen, the share has fallen. Paral has documented these
changes for years, creating maps that highlight the neighborhood. The dramatic drop in the Latino
community—from 32,963 in 2000 to 24,362 in 2010—has transformed the culture of Pilse
The face of Pilsen is different now that a third of the population is white. The lost murals are just one symptom.
“Within the murals, there were symbols of displacement—for example, a broken heart and symbols of class
struggle. They showed the community values, but also that we’ve been struggling with these issues for a while,”
says Sigcho.
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Supporting Question 3

Featured Source C

Alisa Hauser, A. (12 September 2018). Could Chicago Become U.S. ‘Capital of Street Art?’ After
Embarrassing Mistakes, Plan to Save Murals Emerge. Block Club Chicago. Web Article
(excerpts) Accessed from:
https://blockclubchicago.org/2018/09/12/could-chicago-become-u-s-capital-of-street-art-afte
r-many-mistakes-new-plan-for-street-art-preservation-emerges/

BUCKTOWN — After city crews painted over the work of several prominent artists in recent months, Ald. Brian
Hopkins (2nd) and city cultural official Mark Kelly say they’ve come up with a way to help graffiti removers tell art
from tags: they’re creating a tag of their own.
Max Temkin, co-creator of the popular Cards Against Humanity game, invited Hopkins and Kelly to make a
statement in spray paint Wednesday during a rally to protect street art. The event was held at Cards Against
Humanity’s building, 1917 N. Elston Ave., where a mural by renowned French street artist Blek le Rat was
mistakenly removed by city crews in March. The removal came just before officials from Amazon reportedly
toured the Lincoln Yards site just east of Cards Against Humanity.

BUCKTOWN — After city crews painted over the work of several prominent artists in recent months, Ald. Brian
Hopkins (2nd) and city cultural official Mark Kelly say they’ve come up with a way to help graffiti removers tell art
from tags: they’re creating a tag of their own.
Max Temkin, co-creator of the popular Cards Against Humanity game, invited Hopkins and Kelly to make a
statement in spray paint Wednesday during a rally to protect street art. The event was held at Cards Against
Humanity’s building, 1917 N. Elston Ave., where a mural by renowned French street artist Blek le Rat was
mistakenly removed by city crews in March. The removal came just before officials from Amazon reportedly
toured the Lincoln Yards site just east of Cards Against Humanity.
As Kelly and Hopkins used a stencil to create their own piece – which shows a Streets and Sanitation worker spray
painting a building – the gathered crowd learned about updates to an ordinance that aims to protect future murals.
The ordinance, first introduced by Hopkins in June, aimed to protect street art from being mistaken as graffiti and
removed in error. It would create a citywide registry maintained by the Department of Cultural Affairs and Special
Events (DCASE) to help eliminate confusion among Streets and Sanitation graffiti removal crews.
“Big companies can put ads all over the city and it’s hard to go about your everyday life without being bombarded
with advertisements and messages from every angle,” Temkin said. “To me, street art represents the other side of
that, people claiming civic space for themselves, for the public good, to share something that’s really joyful and
surprising and meaningful.”
Temkin, along with Tanner Woodford of the Design Museum of Chicago, reached out to Hopkins after the Blek le
Rat mural removal. Temkin praised Hopkins for putting together a plan to try and preserve and protect street art
by creating a registry that crews would be required to check before they begin painting or blasting over any art on
walls. Initially, Hopkins’ ordinance faced opposition from other aldermen.
To address these concerns, the updated ordinance adds a list of rules and incorporates an emblem designed by the
DCASE to be spray-painted or stamped alongside any art approved by the city or property owner.
“Not all murals are graffiti and not all graffiti is public art,” Kelly, who was a longtime administrator at art-focused
Columbia College Chicago, said. “Oftentimes, graffiti is a public nuisance and in those cases it should be removed.”
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Emphasizing that “public art should be respected and protected,” Kelly said that his agency, guided by the
ordinance, will work with the Department of Streets and Sanitation to protect murals.
“This ordinance will mandate a more careful and coordinated process for identifying what is and what is not public
art,” he said. “The process will encourage and protect murals and establish a process for treating damaged and
endangered murals properly.”
Kelly said he estimates there are more than 2,000 murals on the streets of Chicago…
According to Hopkins, the ordinance creates “two very separate and distinct categories of paintings on walls”:
street art and unauthorized graffiti or vandalism.
“I talked with the Streets and Sanitation employees who were responsible for those inadvertent removals, and they
felt bad about it and remorseful,” Hopkins said. “They were doing the job they were trained to do, and they found
out after the fact [that they removed art]. They shouldn’t be in that position. We want them to continue doing the
aggressive graffiti removal that Chicago is known for, but to do it with the knowledge that they won’t be at risk of
making those kinds of mistakes...”
Shawn Smith, a Chicago-based artist who goes by the name Shawnimals, said the proposed ordinance makes a lot
of sense.
“It’s challenging, it’s a very slippery slope, because the lines between street art and graffiti and public art are
blurred right now,” Smith said. “On one hand, you have traditional street artists who are making legitimately
beautiful, unauthorized street art who don’t want to be registered. However, for the stuff that is authorized,
particularly commissioned, taxpayer-paid works, it’s an opportunity for an artist to know that their work is
protected...”
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Summative Performance Task
Compelling Question

How does street art make communities better?

Summative
Performance Task

Construct an argument that addresses the compelling question using specific claims and relevant
evidence from contemporary sources while acknowledging competing views.

Cognitive Skills

Making Connections and Inferences: Connecting ideas and making inferences based on evidence
or reasoning.
Informational/Explanatory Thesis: Constructing explanations or conveying ideas and information
through clear, well-organized, relevant ideas.
Selection of Evidence: Using relevant and sufficient evidence to support claims.
Explanation of Evidence: Analyzing how the selected evidence supports the writer's statements
(e.g., claims, controlling ideas).

At this point in the inquiry, students have examined supporting questions that explore the history of Latinx
muralism and the modern debate over the benefits and drawbacks of the display of public art. Each supporting
question is designed to provide students with examples from Latinx social experience in order to construct a
response to the compelling question. Students record their findings in a written paragraph, a detailed list, and with
an evidence-based claim and counterclaim. They then use this work to build and support their argument.
Students should demonstrate the breadth of their understanding and their abilities to use evidence from multiple
sources to support emerging understandings. This final step requires them to create an argument through writing,
debate, or some other venue. In this instance, students’ arguments should show variation as each individual
grapples with the purpose and impact of street art.

Argument Stems
Students’ arguments will likely vary, but could include any of the following:
●

Although street art often is created in an act of vandalism, the cultural tradition of street art, along with its
power to tell local stories and present political arguments adds value to a community making it better.

●

Although the tradition of street art is founded in traditional and artistic movements, street art, unless it is
commissioned, is vandalism, which degrades and destroys property.

●

Not all street art exhibits are the same. Some are acts of vandalism, others are commissioned cultural
expressions. Therefore, the purpose of the art needs to be taken into consideration and, if it is accepted by
the community, it makes the community better.

To support students in their argument making, teachers should model how each supporting question builds on the
others to construct different ways of answering the compelling question. Teachers should encourage students to
use evidence to support their thinking, and to write arguments that are clear, accurate, well-reasoned, and
evidence based.
EXTENSION To extend their arguments, students have the opportunity to research the work of a prominent street
artist and write an art review of one of the artist’s recent works. This task enables students to focus their attention
on one artist rather than many, and provides students with choice and the opportunity to create a review for an
authentic audience (e.g., news, blog, art museum). Students should be encouraged to utilize the language and
perspectives found in this inquiry’s sources to inform how they communicate with their audience.
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Taking Informed Action
Action Question

Does street art make communities better?

Civic Theme

COMMUNITY: Students expand understanding and cooperation with others.

Action Task

Write an op-ed or letter for a local or school newspaper responding to the public display.

Cognitive Skills

Making Connections and Inferences: Students will demonstrate this skill by connecting
ideas and making inferences based on evidence and reasoning.

Structure of Taking Informed Action
Taking informed action tasks have three steps to prepare students for informed, reasoned, and authentic action.
The steps ask students to (1) understand the issues evident from the inquiry in a larger and/or current context; (2)
assess the relevance and impact of the issues; and (3) act in ways that allow students to demonstrate agency in a
real-world context.
For this inquiry, students have the opportunity to Take Informed Action by responding to public displays in their
community conducting research on a local public display in their community (e.g., murals, statues, installments).
UNDERSTAND Research public displays (e.g., murals, statues, other installments) in your community.
ASSESS Evaluate the purpose of the public display and public/personal reactions to the display.
ACT Write an opinion editorial or a letter to a local or school newspaper responding to the public display.
●

This final task enables students to practice their individual agency by participating in the same process of
community discussion that was exemplified in the featured sources of the inquiry.

CIVIC THEME This task reflects the civic theme of community. When students engage in community-building civic
action, students expand their understanding and cooperation with others. These tasks can include learning from,
and listening to, one another through discussion or shared dialogue. In the inquiry, students investigated how
public art contributes to one’s understanding of community and community expression, with particular attention
to inclusion and cultural expression. By evaluating and taking action on public displays, students build a
community discussion, connecting people to one another.

Note about Ways to Take Informed Action
This inquiry has a suggested taking informed action task. Teachers and students are encouraged to revise or adjust
the task to reflect student interests, the topic/issue chosen for the task, time considerations, etc.
Taking informed action can manifest in a variety of forms and in a range of venues. They can be small actions (e.g.,
informed conversations) to the big (e.g., organizing a protest). For this project, students may instead express action
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by creating a public service announcement (as noted in the bulleted point below “Act”), organizing a panel
discussion, conducting a survey and the like; these actions may take place in the classroom, the school, the local
community, across the state, and around the world. What’s important is that students are authentically applying
the inquiry to an out-of-classroom context. Actions should reach people outside of the classroom.
For more information about different ways students can take action, see: Muetterties, C. & Swan, K. (2019).
Guiding Taking Informed Action Graphic Organizer. C3Teachers. Available from:
http://www.c3teachers.org/inquiries/civic-action-project/.
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Appendix A
Paragraph Template
Topic Sentence/Claim (1-2 sentence evidence-based statement that answers the question)

Fact/Piece of Evidence/Reference to Source #1:
This source is significant because…
Furthermore/In addition…
Fact/Piece of Evidence/Reference to Source #2:
This source is significant because…
Furthermore/In addition…

Fact/Piece of Evidence/Reference to Source #3:
This source is significant because…
Furthermore/In addition…

Summarizing Sentence
All of these sources show that/support (connection to claim/topic sentence) …
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